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Sammanfattning: 
 
This study aims to examine the effects of collaborative learning techniques for teaching L2, English  as a second 
language, on learners’ motivation in relation to the case study groups’ responses toward the lesson. The student-
respondents of this study are from an independent school here in Gothenburg that has English as the main 
language of instruction. 
 
Theories on learner motivation introduced by Vygotsky’s collaborative perspective in teaching and learning, and 
Keller’s motivational theoretical framework are considered relevant in investigating and understanding the 
effects of collaborative teaching method on learners’ motivation.  
 
A multiple data-gathering procedures were used to gather data.  The study combined classroom observations of 
both the classes involved during the series of lessons, and survey tecniques such as questionnaire and follow-up 
semi-structured interviews of the student-respondents. The results of the survey established students’ 
perspectives on the lesson and its tasks. Results showed that several factors can influence students’ motivation, 
specifically using the collaborative method of teaching. Respondents’ positive responses to some motivational 
parameters used in this study have signicificantly broadened the teacher-researcher’s understanding on how a 
collaborative method in teaching L2 can possibly offer learning opportunities and a supportive classroom 
environment that encourage students to be active participants in their learning. 
  
The researcher hopes that this action research will encourage language teachers, specifically those who are new 
in the profession, to reflect upon their classroom practice in a structured and systematic approach to find 
potentially useful insights in their own classroom situation and hopefully create or maintain motivational 
conditions for their students.   
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1 Introduction   

In this section, the concept of motivation is defined and described; previous related studies 
that helped formulate the main objective of this study are mentioned; and the purpose of the 
study together with the questions that have been investigated are given. 

 

1.1 Background of the study 

Dörnyei and Ushioda defines motivation as “the direction and magnitude of human behavior 
that concerns the choice of a particular action, the persistence with it, and the effort expended 
on it.” (2011, p.4) 

Understanding why students choose to behave the way they do is something that educators 
would like to find out to be able to create relevant learning opportunities.  However, the 
concept of motivation is far more complex and dynamic as one could imagine.  

Being complex makes it a struggle for education psychologists and researchers to come up 
with a consensus in understanding this concept. The fact that it involves human choices and 
action makes it as well dynamic in nature. Being dynamic in its nature does not either make it 
easier for researchers to point out as to whether motivation is primarily a cause or effect of 
learning.  

Within the educational field, the general consensus is that motivation functions in a cyclical 
relationship with learning and is theorized in terms of positive cycles or negative cycles which 
involve positive cycles linearly shown as: high motivation  high achievement  high 
motivation; while the negative cycles shown as: low motivation  low achievement  low 
motivation (Dörnyei & Ushioda 2011: 5-6). However, this linear approach to understanding 
motivation should be taken with caution considering that motivation is rather a complex 
phenomenon that cannot simply be interpreted basing on cause-and-effect binary states before 
and after a task or an event. If a comprehensive understanding of motivation could possibly be 
done through exploring its binary effects, then it would have been enough to assess the work 
of students and base how motivated they are according to their grades. There are factors that 
may affect an individual’s choice of action in the different phases of the learning process. An 
individual’s choice of action can be a response to various internal and external influences. As 
according to Dörnyei and Ushioda (2011): 

“Motivation to do something usually evolves gradually, through a complex mental 
process that involves initial planning and goal setting, intention formation task 
generation, action implementation, action control and outcome evaluation.”  (p.6) 

This multi-faceted approach has prompted current developments in understanding motivation 
from a linear approach to a socio-dynamic perspective. The socio-dynamic perspective takes 
into account the different phenomena, and learner characteristics or organic interactions that 
evolve around the individual during the learning process. These interactions may be relevant 
in shaping the learner’s motivation at various times when experiencing L2 or second language 
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learning. Thus, this relational view, which is based on a socio-dynamic perspective, 
recognizes the fact that language learners are thinking and feeling human beings located in 
different cultural and historical contexts that can definitely affect their motivation to learn. As 
quoted from Dörnyei and Ushioda (2011), Sealey and Carter explains: 

“[…] a key difference between a linear and relational approach is that relational 
approach is not concerned with identifying ‘variables’ and tracing cause-effect 
relationships (e.g. how task performance impacts on self-efficacy or vice versa). It 
focuses attention instead on the evolving network or dynamic system of relations 
among relevant features, phenomena and processes – relations which are complex, 
unpredictable, non-linear and always unique, since every person and context are 
unique.” (p.77) 

Despite the complexity of understanding motivation through a relational approach, this 
research attempts to understand why the student-respondents of this study showed active 
participation in the lesson and persistence in completing their tasks through getting their 
perspectives on the lesson considering different motivational parameters. It would be 
interesting to know the factors that may have encouraged the case study group’s active 
participation since after all the effectiveness of a teaching method and the success of a lesson 
depend heavily on motivated students. 

 

1.2 Previous studies relevant to this research  

There are a number of research and studies about learner motivation and its impact on 
academic achievement, its impact on instructional procedures, and its effect on student 
motivation. Most of the studies that are considered relevant in this research are those given in 
Dörnyei and Ushioda’s Teaching and Researching Motivation (2011). One of the studies 
mentioned and which has contributed to the interest of this study is the large-scale study of 
Sharan and Shaulov in 1990. This study has shown strong evidences that cooperatively 
organized classrooms have a substantial impact on learner motivation. It has likewise 
provided a clear and comprehensive account that the motivational level of people who joined 
and worked in groups was significantly higher than when they were working on their own.  

Another study that has influenced this research is that of Cheng and Dörnyei (2007): The Use 
of Motivational Strategies in Language Instruction: The Case of EFL Teaching in Taiwan. 
The study aimed at determining the Taiwanese teacher-respondents’ perspectives on the 
importance of the list of motivational strategies in their teaching practice and how often they 
implemented the given strategies listed by the researchers. 
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1.3 Objective of the Study 

The main purpose of this study was to explore and examine the effects of collaborative 
learning techniques for teaching L2, English as a second language, on learners’ motivation in 
relation to the case study groups’ responses towards the lesson.  

This study would specifically look into the following questions: 

• What can be observed from the students’ reactions to the given lesson materials and 
classroom resources, to the assistance and support available in the classroom, and to group 
work? 

• What are the students’ actual responses to the lesson materials, to the given tasks, and to 
working as a group? 

• How does group work potentially influence the motivation of the different groups of 
learners in this lesson? 

• Does learners’ perceived level of proficiency influence their attitudes toward the learning 
activities and in learning the L2?  

• What are the major motivational factors that have contributed to the participation of the 
students in the lesson? 

• What are the emerging dominant factors that may have helped to encourage interest in the 
lesson? 

• What are the outstanding factors among the given motivational categories that encouraged 
the students to reach the goals of the lessons? 

• What are the factors that made the students felt satisfied and rewarded at the end of the 
lesson? 
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2 Theoretical Framework 

In this section, theoretical frameworks considered relevant for investigating the issue and the 
specific questions that are involved in this study are discussed. These frameworks were 
chosen to facilitate understanding on how the issue of the study was conceived and how it 
should be investigated. 

 

2.1 Using Action Research in this study 

Michael J. Wallace describes Action research as a systematic approach in looking at an issue 
that:  

“[…] involves collection and analysis of data related to some aspect of our 
professional practice. This is done so that we can reflect on what we have 
discovered and apply it to our professional action. This is where it differs from other 
more traditional kinds of research, which are much more concerned with what is 
universally true, or at least generalizable to other contexts.”(p.16-17).  

Action research is considered as a form of a structured reflection that can be used to evaluate 
or make sense of the different issues and situations that can be encountered in one’s 
professional practice since it uses systematic approaches and techniques to investigate these 
issues. 

Since this research involved investigating a phenomenon in the teacher-researcher’s classes 
using the collaborative teaching method, the case study approach was therefore used. Wallace 
emphasizes that “case studies concentrate on what is unique (i.e. with individual units: an 
individual student; an individual event; a particular group; a particular class; a particular 
school; etc.)” (p.161). The results of the study cannot therefore be taken as statistically 
generalizable but can be more accessible to the practicing professional or the one 
investigating his or her own practice. However, this does not mean that the results cannot be 
used to support a theory. One thing that is seen as an advantage for this kind of research is 
that it generates more human interest since it is not only focused on generalizing statistical 
findings. It makes findings and results more accessible and valuable, probably not only to the 
researcher but to others as well who are interested in making positive changes in their 
teaching practice. 

 

2.2 Sociocultural Framework to teaching and learning 

The Russian Psychologist Lev Vygotsky is the founder of the sociocultural approaches to 
learning and development. These approaches were first applied by Vygotsky and his 
colleagues in the 1920s and 1930s.  His theory is principally based on the premise that culture 
and language play a central role in human development. We co-create social, cultural, 
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historical meanings through interacting with others and our environment. For decades, 
educational psychologists and researchers have been interested in using the sociocultural 
approach in understanding motivation as a phenomenon that is socially distributed and 
culturally constructed in our interactions with others (Dörnyei & Ushioda, 2011).  

Vygotsky’s teaching and learning framework views students and teachers as collaborative 
partners who unite and work for common goals. Second language applications in this teaching 
perspective involve collaborative interactions as a meaning-making process between teacher 
and students, the teacher and the class, and students and students. These social interactions in 
the classroom may involve talking and discussing a given topic, giving and getting 
constructive feedback from the teacher and peers, sharing ideas as guided by the teacher and 
capable peers. 

The roles of both teacher and student play an important part in the meaning –making process 
in the classroom. The teacher should recognize and take its role as a facilitator in his/her 
student’s co-creation of knowledge. The teacher’s guided assistance through his or her 
experiences and expertise of the subject is seen as a significant and influential factor in 
providing a challenging and stimulating learning environment. It must also be noted that the 
students’ role in this meaning-making process takes a valuable contribution to learning. In 
other words, teacher’s guidance and assistance and the meaningful input that students share 
during the discussions or interactions provide the basis of a more enhanced level of 
understanding. John-Steiner and Mahn (2011) states that in classroom learning, the student 
plays an active role and constantly informs the teacher as their mutual negotiation and 
collaboration build knowledge (p. 197) . 

To further explain Vygotsky’s theory on language development as a result of social 
interactions, Lightbown and Spada (2006) states: 

“In Vygotskyan theory, greater importance is attached to the conversations 
themselves, with learning occurring through the social interaction. Sociocultural 
theory holds that people gain control of and reorganize their cognitive processes 
during mediation as knowledge is internalized during social activity.” (p.47)  

Another aspect that has to be considered in a sociocultural classroom is the so called semiotic 
mediation. The role of artifacts such as computers and the use of culturally known themes in 
lessons are seen as important factors in creating meanings in classroom. With the help of 
physical, social and symbolic tools such as paint brush, computers, people, classroom, 
language or mathematical symbols; we are able to connect the external and the internal, the 
social and the individual (Dörnyei & Ushioda, 2011). With successful participation of these 
different cultural tools, a higher form of understanding and construction of knowledge are 
created and experienced by the collective participants. 
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2.3 Collaborative Teaching Method 

The contributions forwarded by Vygotsky’s sociocultural approach in learning and teaching 
have been used and interpreted in varied ways by contemporary scholars. A teaching method 
inspired with this perspective is the Collaborative teaching. This employs a method in which 
it organizes classroom instruction that focuses on promoting cooperation to achieve common 
learning goals. Dörnyei and Ushioda (2011) specifically refer to this method as cooperative 
learning and emphasize its unique motivational set-up as follows: 

“In a cooperatively organized classroom, students work in small groups in which 
each member shares responsibility for the outcome and is equally rewarded (which 
can be contrasted to a ‘competitive’ structure in which students work against each 
other and only the best ones are rewarded). In many ways, cooperative learning can 
also be seen as a philosophy that maximizes student collaboration, and 
investigations have almost invariably proved that this approach is superior to most 
traditional forms of instruction in terms of producing learning gains and student 
achievement. Cooperative learning has been shown to generate a powerful 
motivational system to energise learning…” (2011, p. 27-28). 

To be able to design a lesson according to the characteristics of a collaborative classroom, the 
following perspectives should be considered:  

First, there should be shared knowledge and authority among teachers and students. 
Teacher’s knowledge and skills about content and instruction are considered important in 
guiding and providing information to the students.  However, a collaborative teacher also 
values and builds upon the knowledge, personal experiences, language, and culture that 
students bring to the learning situation (Tinzmann, et al., 1990). It is important to emphasize 
here the role of the teacher as a guide in the mutual process of recreating meanings. To 
explain further, the role of the teacher should not be taken as the sole source of knowledge but 
as someone who attempts to guide the possible emergence of individual and collective 
meanings constructed by the students during the process of participation (Cobb & Yackel, 
1996). Students’ contribution in terms of ideas that they have constructed according to their 
understanding of the topics being discussed are therefore relevant in this process. 
Empowering students in this way help them engage in critical and creative thinking and 
participate in open and meaningful dialogue. 

Second, teachers should take the role as mediators. In a collaborative classroom, the 
teacher should take an increasing role as a mediator for students to connect new information 
to their experiences and to learning the topic being discussed in class. Successful mediation 
also refers to coaching students through giving hints or cues, providing feedback, redirecting 
students' efforts, and helping them use learning strategies to increase their sense of 
responsibility for their own learning. 

The process of coming up to solutions should include negotiation among the participants 
involved in the lesson, the teacher and the pupils. In this sense, the social norms that have to 
be observed to be able to achieve a collaborative classroom situation should include 
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discussions focusing on explaining and justifying solutions, attempting to make sense of 
explanations given by others, indicating agreement and disagreement, and questioning 
alternatives in situations to solve conflicts that may arise in the negotiation of the different 
interpretations and solutions suggested by the pupils. This account of renegotiation processes 
as part of classroom social norms is noted by Cobb and Yackel (1996) in their classroom 
based research to be processes that are jointly established by teachers and students as 
members of the classroom community instead of an individual psychological process. 

Third, a heterogeneous grouping of students should be observed. In a collaborative 
classroom, everyone learns from everyone else. This means that no student should be 
deprived of the opportunity for making contributions and appreciating the contribution of 
others. Every student’s background, perspectives, experiences that can influence the 
meaning–making process should be taken as positive contribution. As Tinzmann et al. (1990) 
states: 
 

“[…] a critical characteristic of collaborative classrooms is that students are not 
segregated according to supposed ability, achievement, interests, or any other 
characteristic. Segregation seriously weakens collaboration and impoverishes the 
classroom by depriving all students of opportunities to learn from and with each 
other. Students we might label unsuccessful in a traditional classroom learn from 
"brighter" students, but, more importantly, the so-called brighter students have just 
as much to learn from their more average peers. Teachers beginning to teach 
collaboratively often express delight when they observe the insights revealed by 
their supposedly weaker students.” 

It is important to note that group work refers to every member of the group contributing and 
creating ideas together, which means that there should be cooperation as a group or a team in 
achieving the lesson’s objectives. According to Blatchford, et al: 

“ […] cooperative group work is often associated with particularly structured 
groups, often with a heterogeneous mixture of ability, gender and ethnicity, and 
particular learning tasks, pupils may, during their everyday classroom activities, be 
asked to undertake group work for a variety of tasks and in a variety of groupings 
(2003, p.1).” 

Fourth, multiplicity of tasks should be created in the lesson. Teachers in collaborative 
classrooms facilitate learning through creating tasks that encourage diversity of activities or 
projects that involve sharing of ideas and discussing solutions. The learning tasks should 
allow students to aim at high standards of performance through involving thought processes 
that encourage them to make decisions and come up with solutions. Encouraging critical 
thinking and decision-making can foster confidence and create appropriately challenging 
tasks. Moreover, these learning tasks should also enable students to make connections to real-
world objects, events and situations in their own and an expanded world, and tap their diverse 
perspectives and experiences (Tinzmann et al., 1990).  
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2.4 Using Keller’s Motivational System (1983) 

To understand and examine the effects of the collaborative teaching method for teaching L2 
on learner motivation, components that are relevant in examining motivational patterns 
among students were applied into the survey. The motivational components listed in Keller’s 
motivation system (1983) that was adopted by Crookes and Schmidt in expanding the 
theoretical framework of L2 motivation served as the guideline for the items that have to be 
included in the survey. This framework is specifically used in this study considering that it 
would mainly explore motivation factors that are rooted within the classroom setting or in the 
learning situation level.  Dörnyei (1994) conceptualized L2 motivation within a framework of 
three relatively distinct levels: language level which encompasses various components related 
to aspects of the L2, such as culture and the community; the learner level involves individual 
characteristics that the learner brings to the learning process; and the learning situation level 
(Dörnyei & Ushioda, 2011).   

The motivational components given below were applied in formulating the items for the 
survey, both in the questionnaire and in the interview. Keller’s (1983) four motivational 
conditions of  L2 learning which were subsequently proposed by Crookes and Schmidt (1991) 
involve course specific motivational components that are related to the syllabus, the teaching 
materials, the teaching method and the learning tasks can be well described by the following 
four components recommended by Dörnyei and Ushioda (2011): 

The first component, which is interest, is related to intrinsic motivation and is centered on the 
individual’s inherent curiosity and desire to know more about the lesson and to be involved 
with the tasks. Factors that can promote interest in the lesson include: (1) making the learning 
task stimulating through providing an aspect of novelty for students to be curious enough 
about the topic; (2) creating a variety of task that encourage students to be productive and 
creative; (3) and encouraging a stimulating learning environment through displaying positive 
teacher behavior and providing a lesson that is not only meaningful but enjoyable as well. 

The second component is relevance. This component includes learners’ personal needs, 
values and goals which are related to the extent to which the classroom instruction and course 
content are seen to be conducive to mastering the target language. Factors that can be seen 
important in understanding this component involve: (1) increasing the learners’ goal 
orientedness through discussing the objectives of the lesson and relating it to their needs in 
enhancing their skills; and (2) providing relevant materials in mastering the L2. 

The third component is expectancy. This component refers to the learners’ expectancy of 
success in doing the tasks and in reaching the objectives of the lesson. This can be assessed 
through looking at how well the learners think the teacher’s assistance and guidance; 
presentation and familiarity of the tasks; and lesson materials given have compensated the 
challenge of the task and the amount of effort required from them. The parameters that can be 
considered in establishing this component may include: (1) offering sufficient preparation 
time and assistance in achieving the objectives of the lesson; (2) promoting learners’ self-
confidence in their learning; and (3) promoting classroom norms that encourage group 
cohesiveness. 
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The fourth component is satisfaction. This component refers to the satisfaction and rewards 
that the learners experienced in the outcome of the lesson. This feeling of satisfaction has a 
significant effect on the learner’s desire to participate in future lessons. Learners’ satisfaction 
of the general outcome of the lesson relates to both extrinsic and intrinsic rewards such as 
praise or good marks, and enjoyment and pride, respectively (2011, p.50). The  factors that 
can be explored in this component can include those that: (1) encourage and support intrinsic 
enjoyment of the learning experience; (2) promote consistency in standards and consequences 
for success, specifically in assessing students’ oral and written production; and (3) provide 
positive reinforcement and motivational feedback. 

 

2.5 Sociolinguistic Perspective on Constructing Identity  

One of the main objectives of the lesson, which was used in this study, was for students to be 
aware of the varieties of English used in English speaking communities. The main topic of the 
lesson was focused on why people speak or choose to speak in different ways. For students to 
be informed about the background of this linguistic reality, the series of lessons were 
introduced by first presenting Le Page and Tabouret-Keller’s (1985) model of linguistic 
behavior. This model provides the principal factors or linguistic resources that individuals 
choose to be identified as members of a particular speech community or a particular ethnic 
group. According to this model, there are a number of different resources that individual 
choose in indexing their linguistic identity (Fought, 2006): (1) the presence of a heritage 
language that makes it possible for individuals to be identified as members of a  particular 
ethnic group;  (2) use of linguistic features such as pronunciation and lexical items that are 
distinct in certain varieties, for example words that are widely used among members of the 
Hip hop community; (3) code-switching  that allows a person to choose his manner of 
speaking depending on situation and person addressed to; (4) use of suprasegmental features 
such as intonation, which makes it possible for people to use Standard English with different 
intonational patterns;  and (4) choice of discourse patterns or verbal traditions such as being 
direct or indirect in spoken interactions.  

Carmen Fought (2006) explains that in order to get a better understanding of ethnicity and its 
relation to constructing linguistic identity, social variables such as gender, social class, and 
age should not be overlooked. Language plays a major role in constructing identity since it 
can reveal a person’s multi-faceted identity, specifically when searching for his or her social 
role. For example, an African-American person may choose to index its identity through using 
an intonational pattern distinct to its speech community, and at the same time showing its 
educational background by using Standard English. 
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3 Background of the Lesson  

In this section, the lesson that was used for the purpose of this study is presented. The lesson’s 
objectives, content, procedure are explained. The assessment criteria and reasons for why 
such criteria were used are given. 

3.1  How the lesson was conceived 

Considering that this is an action research, the teacher-researcher finds it important to explain 
how this study was conceived. 

The teacher-researcher found it interesting to investigate a classroom phenomenon which she 
observed as a teacher trainee in Spring Term 2011. The school involved here was an 
independent compulsory school in Gothenburg with English as the main language of 
instruction. It was observed that most of the pupils in the classes involved in this study could 
be identified as highly motivated in their English lessons, specifically in lessons that had 
collaborative characteristics. The teacher-researcher found this observation as something 
unique in these classes and therefore would like to further investigate the situation. 

During the teacher-researcher’s placement period as a teacher trainee, she has observed that 
her teacher-mentor (Lokal Lärarutbildare - LLU), who was the English teacher in this school, 
had 6 among 10 lessons based on a collaborative learning environment in which students were 
divided in groups or work in pairs in doing a variety of tasks such as group discussion or 
brainstorming, writing an outline or plan of a project, oral presentations, group written 
reports, drama, among others. In other words, there was so much focus on a communicative 
interaction among students and teacher. The rest of the lessons were focused on individual 
task but never on content memorization. Lessons were mostly based on applying the language 
in writing or speaking. Grammatical structures were usually discussed or given in a form of a 
written feedback according to the group or individual results of any written or oral task. 

As observed, the teacher-mentor (LLU) in L2 carefully designed the lessons and assessment 
criteria for the tasks. The teacher started off the lessons by introducing and discussing the 
topic in detail with the class. Pupils were informed that the tasks required active participation 
from each student in the group. Pupils were given time to brainstorm and work on their group 
project. During the series of lessons, the teacher-mentor (LLU) took time to be a part in group 
discussions and gave on-going feedback and assessment of the group’s progress. There were 
constant and meaningful discussions among the members of the different groups and the 
teacher.  

The lesson used in this study was first used during the teacher-researcher’s placement as a 
practicing teacher-student in this school during Spring Term 2011. The second time that this 
lesson was used was during Spring term 2012 for the purpose of this study. This lesson was 
conducted in both year 7 and year 8 classes starting at the same date and within the same 
length of time. During the introduction of the lesson, students in both classes were informed 
about the study and were also encouraged to talk about the lesson with the other students 
belonging to the other class to improve their understanding of the topic and to gather ideas. 
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3.2 Applying the collaborative techniques in the lesson 

The lesson used in this study was designed to fit the requirements of a collaborative classroom 
as given in section 2.3. The lesson was scheduled to start on 22 February 2012 and end on 
March 14 2012. However, the lesson was extended until March 21 since students needed 
more time to rehearse their interview role-play and to write their essay. 

 

3.2.1 The Lesson Content and Procedure 

A lesson with shared knowledge and authority in the learning process with the teacher 
as a mediator in the communication process: The introduction phase of the lesson was 
given on 22 and 23 February. In this phase, a general discussion of the different factors that 
can influence an individual’s speech style was included. An overview of the history of Pop 
Culture specifically in the entertainment world was presented.   The different linguistic 
resources that may affect a person’s way of speaking were likewise discussed. Discussions 
about the main ideas and the guidelines of the tasks were encouraged after introducing and 
explaining the topic. In this phase, pupils were encouraged to contribute and talk about any 
ideas they had about the topic and questions that they might have in mind.  

Presentation and discussion of the task requirements, assessment criteria and presentation 
dates were also presented. Printed copies about the lesson and guidelines for the tasks were 
given during this phase. Introduction phase included as well information about the different 
groups.  

Aside from guided assistance and input from the teacher in every group discussion; students 
were encouraged to share ideas and feedback during the planning of their presentation.  
Lesson materials that were used included themes that are familiar to the students like music 
and pop-culture ideas that could be easily accessed on the Internet. Students were also given 
guidelines for the tasks; such as providing strategies on how to present a good oral 
presentation, how to do an effective rehearsal, and how to write a good essay; providing 
samples of previous essays; and recommending websites for information.  
 
During the preparation time, the teacher constantly monitored the progress of each group and 
took time to discuss with the groups about their ideas and plan for the actual role play. 
Teacher’s guidance and feedback were given during the lessons allotted for preparing the 
presentation. Teacher joined every group for about 10 minutes in every lesson to give 
feedback about the progress of the groups’ work.  
 

 A lesson with multiple tasks: The main focus of the lesson was on why people speak  
English in a variety of ways. Pop Culture was used as the material to understand the different 
varieties of English used in English speaking countries.  

 The tasks involved in the lesson were brainstorming, discussing, setting a plan and coming up 
with a presentation in form of a role-play interview as a group, searching for information on 
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the Internet, reading and understanding information in the L2, giving feedback to group 
presentations, asking and answering questions, and writing a 800-word-essay about the main 
topic: English in Pop Culture - why people speak in different ways.  
 
The main tasks involved were oral presentation, question and answer together with peer 
evaluation exercise, and the essay.  
 
The oral presentation was in a form of a role-play interview for at least 5 – 10 minutes per 
group, in which every group was given a theme that they had to play out their characters. The 
presentation dates were scheduled March 5 and 7. The themes included: The British Royal 
Family, The Beatles, Hip-hop Artists, Prominent Political Leaders, Stand-up Comedians, and 
female Pop Artists. The suggested ideas that could be included in the interview were factors 
that their characters may be recognized for their speech style and the factors that influence 
their way of speaking. Below were the items that each group should consider in their 
presentation. This guideline was included in the distributed hand-out for this lesson: 

• What has shaped the linguistic identity/speech style of the group of 
speaker/artist/politicians?  

• Is their choice of speaking or language influenced by their family background, duties and 
responsibilities, profession or economic status, or educational background? 

• What form of English do they speak, standard or non-standard, generally formal or 
informal? This should be heard during the interview as well. 

• Do they use a lot of slang or informal words/expressions? Give examples. 
• What kind of gestures can you observe when these personalities speak? Why do you think 

they do so? Include these gestures during your role play interview. 
• What sort of ideas/themes/messages do your group of speakers relay to the public and 

why? 
 

 Every after each presentation, pupils were encouraged to ask questions and give constructive 
feedback. A peer evaluation sheet was given for pupils to learn how to give constructive 
feedback to their classmates. This was also meant to encourage pupils to be active listener in 
presentations and to share their ideas or ask questions about the topic presented. The teacher 
gave her feedback basing on content, structure of the interview and oral presentation skills. 
Please refer to the appendix section for the assessment form of the oral presentation. 
  
Requirements for the individual written task were discussed after oral presentations were 
completed. Before they started to write the essay an introduction about how to write a good 
descriptive essay was also discussed and reviewed with the students. A print out of the 
guideline for the written task was distributed. Sample essays from previous students which 
were assessed and marked were distributed to give students a concrete example of the 
structure and discussion of content. The samples were collected back after the classes read 
them.  
 
Two lessons were allotted for writing the individual essay: March 8 and 12. Printed copy of 
the finished essay was supposed to be handed-in March 14. Before the date of submission, the 



16 
 

students were reminded to review their work carefully before handing it in. The essay was 
assessed according to its content, structure, and language use.  
The written task was in a form of an individual essay for about 600-800 words. The sequence 
of the task was meant to give students the opportunity to learn about the topic from their 
group discussions and would consequently help them in their writing. Information on what to 
include in the essay was written on the hand-out. The following information was given: 

• Essay should include the same ideas that are given in the interview. 
• A short introduction about the group theme should be included. 
• Body of the essay should include information about why the group or community of 

speakers speak the way they do. Three specific aspects should be included from the 
following factors:  family background, educational and professional background, interest, 
group affiliations, among others. 

• Conclusion should state  opinion/s about how relevant language is as a part of one’s 
identity 

• Two lessons will be allotted in writing this essay: March 8 and 12. During these lesson 
times, the teacher goes around and guide students on the task. 

• Printed copy of the essay should be handed in on March 14, Thursday. 
 
It must be noted however that the deadline for the written report was extended due to the 
delay in completing all the oral presentations and due to the fact that students found it difficult 
to finish the essay in just two lessons. The final submission of the essay was moved from 
March 14 to March 21, which gave students 4 one- hour- lesson to work on their essay.  Out 
of 30 students in year 8, five students failed to give it on time. Out of 28 students in year 7, 
one failed to hand it in on time. (Refer to appendixes 10.1 – 10.8 for sample essays written by 
students from both classes) 

A heterogeneous grouping of students: The classes were divided in groups. The teacher 
assigned pupils to groups considering their different levels of ability. The teacher ensured that 
each group was composed of students with different levels of language ability through 
dividing the classes in groups according to the grouping technique she had learned from her 
teacher-mentor, in which each group should have a mixed ability of those categorized as 
“brighter” students and those who were less-able ones.  One of the reasons behind this kind of 
grouping is to encourage more positive results of the given tasks since students are given 
opportunities to interact with different levels of language proficiency.  Connery and Curran 
(2010) suggest that Vygotsky’s theory on meaning making structures depend largely on ‘adult 
guidance and collaboration with more capable peers’ (p.157).  

There were 6 groups considering the six different themes that were involved in the lesson: 
The British Royal Family, The Beatles, Hip-hop Artists, Prominent Political Leaders, Stand-
up Comedians, and female Pop Artists. For year 8, each group had 5 members since they were 
thirty students in the class. For year 7, four of the six groups had 5 members and two groups 
had only four members since this class had a total of 28 students. 
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3.2.2 Objectives of the Lesson  

3.2.2.1 Objectives according to Lgr11 

The objectives of the lesson were based from the English Curriculum for the Compulsory 
School, Preschool Class and the Leisure-time Centre 2011   (Skolverket, 2011:32-42) 
recommendations under the English subject. Teaching in English should essentially give 
pupils the opportunities to develop their ability to: 

• understand and interpret the content of spoken English and in different types of texts, 
• express themselves and communicate in speech and writing, 
• use language strategies to understand and make themselves understood, 
• adapt language for different purposes, recipients and contexts, and 
• reflect over living conditions, social and cultural phenomena in different contexts and 

parts of the world where English is used. 

3.2.2.2 Lesson’s content of communication as provided in Lgr11 

The content of communication for the lesson and the strategies that were involved in teaching 
the lesson were likewise based from the recommendations listed in Lgr11 syllabus for 
teaching English (Skolverket, 2011:32-42): 

• Living conditions, traditions, social relations and cultural phenomena in various contexts 
and areas where English is used. 

• Strategies to understand details and context in spoken language and texts, such as adapting 
listening and reading to the type of communication, contents and purpose. 

• Different ways of searching for, choosing and assessing texts and spoken language in 
English from the Internet and other media. 

• Language phenomena such as pronunciation, intonation, grammatical structures, sentence 
structure, words with different registers, as well as fixed language expressions pupils will 
encounter in the language. 

• How texts and spoken language can be varied for different purposes and contexts. 
• Language strategies to contribute to and actively participate in conversations by taking the 

initiative in interaction, giving confirmation, putting follow-up questions, taking the 
initiative to raise new issues and also concluding conversations. 

• Language phenomena to clarify, vary and enrich communication such as pronunciation, 
intonation and fixed language expressions, grammatical structures and sentence structures. 

3.2.2.3 Learners’ Objectives 

The following learner objectives were considered in this lesson: 

• To participate actively in conversations, discussions and to take the initiative  to raise new 
issues and ideas 

• To work in groups and learn how to listen and respect other people’s ideas 
• To understand what shapes or influences the linguistic identity of a person or the person’s 

speech style 
• To become aware of the varieties of English and understand why people speak in different 

ways; specifically its use in Pop Culture and its influence in the different channels of 
media 

• To become aware that a language variety goes with a certain linguistic style and behavior 
(gestures, movements). 
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3.2.2.4 Knowledge Requirements for years 7 – 9 integrated into the lesson 
as provided in the National Curriculum Lgr11  

The given knowledge requirements for years 7 to 9 in the National Curriculum Lgr11 from 
the National Agency for Education (Skolverket) were considered when designing this lesson. 
In order to cover the different production skills that have to be assessed, the lesson was 
designed to include a number of tasks that could provide possibilities for students in the target 
language to improve their language skills in speaking, discussing, listening, writing and 
searching for information in the L2. 

3.2.3 Formative form of assessment for the tasks  
At the end of the lesson, pupils received a written feedback from the teacher in form of an 
evaluation sheet so they would be aware of the areas that they were good at and areas they 
need to improve upon. 

The teacher-researcher believes in the strengths of a formative kind of assessment since it 
involves informational feedback that focuses on the students’ progress and competence. A 
feedback of this kind give students the possibility to understand where they stand with regard 
to the goals that they have achieved and how they should proceed to make progress in their 
language skills.  

The assessment forms with the criteria for the tasks were shown to the students during the 
introduction phase (please refer to appendices 10.1 and 10.2). The criteria for both the oral 
presentation and written tasks were based from the knowledge requirements recommended in 
the Lgr11. The criteria were specifically based from the knowledge requirement for oral and 
written production which states that at the end of year 9: 

“[…] pupils can express themselves simply, understandably and relatively 
coherently. […] In oral and written interaction in different contexts, pupils can 
express themselves simply and understandably and also to some extent adapted to 
purpose, recipient and situation.” (Skolverket, 2011:37) 

This formative form of assessment has been observed by the teacher-researcher in her 
previous lessons to be stimulating for students to put more effort on their work.  The 
following forms were shown before they started with their tasks and distributed to them after 
they have completed their tasks. 

Towards the end of the lesson, students were reminded of the final submission date of their 
individual essay. Before handing-in, pupils were reminded to carefully review their work, 
specifically for spelling, punctuation and basic-verb agreement. They were also informed that 
they would get the assessment of their work at least two-weeks after the date of submission.  

On April 2, 2012 the teacher distributed back the marked essays together with the assessment 
criteria. They were given time to read through the feedback and to ask for questions.  
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3.3 Class respondents and their linguistic profile 

The participants were the teacher-researcher’s students in the English subject. There were 58 
pupil-respondents in this study from Years 7 and 8 classes which were from ages 14-16 in an 
independent English school in Gothenburg.  There were, however, three absences during the 
distribution of the survey which decreased the number of respondents who answered the 
survey to 55. 

To be able to establish some points about the profile of the student-respondents, the survey 
questionnaire included the following items to get information about: when they started in this 
school shown in Table 1; and their first language or mother tongue to see if both classes are as 
multi-lingual as they appear to be as shown in Table 2. 

3.3.1 Establishing the Year levels that the students attended the independent 
school 

The results below show that 64% of the 55 respondents joined this school during their pre-
school to early primary years which appears to be divided almost equally in both classes. This 
can indicate that majority of the students has the same length of exposure to the English 
language used as the language of instruction, and to this school norms of encouraging high 
level of expectations for students’ academic achievement. 

Year Level  Year 7  Year 8  Total 

Nursery  5 5 10 

Kindergarten  1 0 1 

Reception  9 9 18 

Infants  3 3 6 

Year 1  0 1 1 

Year 2  1 0 1 

Year 3  1 0 1 

Year 4  3 2 5 

Year 5  3 3 6 

Year 6  2 3 5 

Year 7  0 0 0 

Year 8  0 1 1 

Total  28 27 55 
        Table 1: Indicates year level when student started attending the school, 2012 Research 
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Graph 1: Indicates the distribution of students according to when they started attending this school, Research 
2012. 

3.3.2 Profile of students’ first language or mother tongue 
With regard to the question about their mother tongue, 62% of the pupil-respondents in both 
classes speak other languages aside from Swedish. Their first language included 38%  
Swedish; 22%  English; and 40% speak one of the following: Chinese, Persian, Arabic, 
Czech, Spanish, Somali, Russian, Polish, Welsh, Burmese, Gujarati, Urdu, Ukrainian and 
Luganda. Basing from this result, both classes can be identified as bi-lingual or multi-lingual 
considering that most of the students are exposed to at least two or more languages.  

The first language or mother tongue or native language is the language that is first learned by 
the child. The languages learned from birth are considered the person’s ‘first’ languages 
(Lightbown & Spada, 2006). English in this case cannot be directly referred to as the only L2 
or second language for most of the students but can be their first, third or fourth language. In 
their book: How Languages are Learned, Lightbown and Spada (2006) referred to the term 
second language as any language other than the first language so it may refer to the third or 
fourth language learned. 

Language  Year 7  Year 8 Total 

Swedish  8  13  21 

English  6  6  12 

Other  14  8  22 

Total  28  27  55 

Table 2: Students’ Mother Tongue, Research 2012 

64%6%

25%

5%

Pre school

Year 1, 2 and 3

Year 4, 5 and 6

Year 7 and 8
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4 Research Methodology 

As mentioned in section 2.1, this study used the case study approach since it focused on a 
unique case of students and on a specific teaching method used by the teacher-researcher 
herself on her own classes. Wallace (1998) states that “the specific and limited nature of the 
case study approach may make it more accessible to the practicing professional” (p.161). This 
explains why studies using this approach generate results that are more valuable and practical 
findings for the researcher herself rather than results that are generalizable. Wallace (1998) 
points out that even if it is possible to investigate a number of related cases, the results can not 
be categorized as conclusive in any statistical sense.  

Wallace (1998) further states that choosing a case study approach in action research is 
recommendable since case study investigations have the following possible aims: to solve a 
problem or know more about an issue; to find out if a specific theory applies in the 
researcher’s particular case; to be able to generate hypotheses on certain learning situations; 
and to be able to make interesting illustrations of one’s ideas and work to colleagues. 

A qualitative approach is often used in case studies with a multiple data gathering procedures 
such as observations, interviews, pictures, questionnaires, among others (Stukát, 2011). This 
combination, as what Stukát (2011) referred to as triangulation, is used to get more than one 
perspective of the issues being researched and thus increases reliability.  

In similar view, Brown and Rodgers (2002) refer to a methodological triangulation as “the 
attempt to understand some aspect of human behavior by studying it from more than one 
standpoint, often making use of both quantitative and qualitative data in doing so (p.243).” In 
addition, both researchers have suggested that examining the data from at least two points of 
view will maximize credibility and dependability of findings. For a qualitative study, 
credibility is analogous to the concept of internal validity in a quantitative study, which refers 
to the degree to which the results can be accurately interpreted. For example, to get more 
valid answers from one’s own students or to avoid biased answers, it would probably be 
preferable to distribute an anonymous questionnaire to fill in (Wallace, 1998). Dependability 
on the other hand is analogous to the concept of reliability in quantitative studies which refers 
to the degree to which the results can be trusted (Brown & Rodgers, 2002). As mentioned 
earlier, reliability can be improved through using triangulation. 

Since this study is investigating a unique case, the results tend to be more qualitative and 
illuminative. This study is illuminative, which means not conclusive in any statistical sense, 
since it tried to throw some new light on the issue being investigated and to gain insights into 
one’s own teaching. It can also be classified as predominantly qualitative compared to 
quantitative as it heavily relied on gathering  non-numerical data through using research 
techniques such as field observations and interviews (Brown & Rodgers, 2002).  

The complementary use of the quantitative approach was done through applying descriptive 
statistics. It was applied to describe the groups involved in terms of their characteristics and 
behavior. Moreover, it tried to establish the perspectives or opinions of the student-
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respondents on the lesson using central tendency, Likert scales, frequencies and percentages. 
Analyzing surveys through descriptive statistics have been used in language teaching and 
learning and have been an effective tool in understanding better how things are operating in a 
classroom or in describing abilities, performances, and other characteristics of the learners 
involved in a particular study (Brown & Rodgers, 2002). 

Considering that this study is using research techniques such as observation, interviews and 
questionnaires that intrude on the respondents’ time, its nature can then be considered as 
intrusive. On the issue of intrusion, Wallace (1998) emphasizes that: 

“Very often the degree of intrusion, can however, be mitigated by sensitive handling: 
interviews, for example, can be kept short in duration, and questionnaires can be 
part of a normal evaluation process.” (p.43)  

This study used the triangulation method or which is also referred to as the multiple data-
gathering procedures such as classroom observations of both the classes involved, conducting 
a survey questionnaire and follow-up semi-structured interviews with the pupils to improve 
credibility and reliability of the results. 

 

4.1 Observations 

This research technique was used in order to get more information about the actual responses 
of the pupils and how they experienced the series of lessons. According to Stukát (2011) 
observation is  the most appropriate technique if one wants to find out what people are 
actually doing, which is not only basing their actions according to what they say they do. 
Another advantage in this technique is the possibility of getting direct impressions from 
watching, registering actions and listening to what is being said on the actual field, without 
any other direct influences on the data such as restrictions that a student may feel in 
answering interview questions that his or her own teacher is conducting. Observation also 
minimize the aspect of intrusiveness as it is not taking the student-respondents’ time 
unnecessarily. 

As this is an action research, the aim is not to assess or evaluate or to get generalizable 
findings, but to explore what is going on in the classroom through using observation. The 
observation was done by the teacher-researcher herself during the series of lessons involved in 
this study. The focus of the observation in this study was on the students: (1) on the way they 
responded to the presentation of the lesson and its tasks; (2) on the way they used the teaching 
aids available; (3) and on the way they interacted and worked in groups, specifically on their 
on-task and off-task behavior, and on how communication was done between the members in 
relation to working on the assigned tasks. 

Real time observation was the method used of gathering the data. This means that the 
observation is observed and analyzed as the teaching and learning actually happens in the 
classroom without any use of electronic means of recalling the data, such as audio or video 
taping (Wallace, 1998). The data were recorded through taking notes and marking checklists 



23 
 

of the items that needed to be observed. This choice of recording was seen best appropriate by 
the researcher to maintain the respondents’ anonymity and to lessen effects of intrusion. 
Another advantage of observing how student-respondents behaved on the field is the 
opportunity of verifying information provided in face to face encounters. 

 

4.2 Face-to-face Interviews 

Wallace (1998) states that interviews are used “[…] when we want to tap into the knowledge, 
opinions, ideas and experiences of our learners…” (p.124). This can be possible through 
asking questions and recording the answers to make them be available when data reflection 
and analysis will be done. 

Face to face interview is time consuming as it requires time to interview respondents and in 
transcribing the data. The researcher considered it more practical to conduct a group interview 
with three students in each group. The time allotted for each group was between 15 to 20 
minutes to make it a short interview and lessen the aspect of intrusiveness on the respondents’ 
private time. The respondents were informed about the duration of the interview and this was 
kept conscientiously to the schedule in order not to go beyond what was arranged. The 
disadvantages that can come along with a group interview include the risk of group pressure 
and thus responses may be influenced by the other’s opinion; and the possibility of 
interviewees withdrawing themselves from saying their honest opinion on questions they 
consider sensitive (Stukát, 2011). 

The interviews were done in one of the group rooms familiar to the respondents since they 
usually used this group room when working in groups. The researcher considered this group 
room to be a natural part of the students’ learning environment where they could feel 
comfortable with and where the interview process would not be disrupted.  Stukát (2011) 
emphasizes the importance of an interview area that is free from any unnecessary disturbances 
and where both respondents and researcher feel safe.  

The interviews were done as soon as the entire lesson was finished. Respondents’ answers 
were transcribed directly during the interview to get a written version of it. The interviews 
were not tape recorded to maintain the respondents’ anonymity. In analyzing the data, the 
researcher coded every item of information so that similarities and differences between the 
different items in the answers would be identified.  
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4.3 Survey Questionnaires 

A survey questionnaire was designed in establishing pupils’ attitudes and perspectives on the 
lesson. The questionnaires were distributed at the end of the lesson after the tasks were 
completed and after the pupils have received the assessment of both their oral and written 
tasks. The student-respondents were given the whole duration of the lesson, which was one 
hour, to be able to answer the questionnaire carefully. Students were informed that aside from 
the fact that answering the questionnaire was part of the study, it was also for the teacher to 
get a better understanding on the strengths and weaknesses of the lesson and would probably 
lead to improving one’s teaching practice.  

The questionnaires were intended to be anonymous so respondents’ identity would not be 
revealed and to encourage more honest and informative responses. 

The teacher-researcher was around at the time the pupils answered the survey forms. This was 
to ensure that the students understood the instructions and to answer any questions that they 
might have regarding the survey. Distribution of survey questionnaire was considered to be 
time economical in getting all the sample population to answer questions that could give light 
to the issue being investigated. It also made possible getting answers from a larger number of 
respondents, which was necessary to get results that are more representative of the group 
being studied.  

The questions used were both closed and open questions. The closed ones allow the 
informants to choose from limited range of possible answers, while the open ones give them 
the opportunity to answer the things they have in mind according to how they understand the 
questions given. Wallace (1998) explains that the advantages of closed questions are “that 
they usually make the questionnaire easy and quicker to fill in… [and that they also facilitate] 
a quicker and more reliable scoring of the responses (p.135)”. 

 The survey employed a complex questionnaire which comprised of the following items that 
may lead us to understand the characteristics of the classes, their self-perception on their 
linguistic proficiency, and their attitudes and perspectives toward the given lesson using the 
collaborative teaching method: 

1) Number of years that the majority of the respondents in each class joined the school 
which could establish their exposure to the target language; 

2) Mother tongue of the majority of the respondents to see if both groups were exposed 
to different languages or having a multilingual background as they appear to be; 

3) Their perception on their proficiency in the L2/target language; 
4) Their perspective on the usefulness of the given learning activities  in a language 

class; 
5) 10 attitudinal variables to get the students’ attitude toward learning L2 in a 5-point 

Likert scale type items; 
6) 43 5-point Likert type items ranging across different motivational variables that are 

based from the four motivational components listed in Keller’s Motivation System 
(1983) which includes interest, relevance of the lesson, expectancy of success, and 
rewards and satisfaction gained from the lesson. 
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It must be noted that the first three items mentioned above were considered as important 
factors in knowing the similarities of both classes considering that they were given the same 
lesson. This was important to establish considering that the classes under study were 
nonequivalent groups in terms of age and the year level they belong to. 

 To be able to get the respondents’ opinions, views, perceptions and attitudes toward L2 
learning and the lesson in general, the Likert scale survey was used. This type of survey is 
generally considered useful in registering respondents’ reactions on a 1 to 5 scale depending 
of course on how fine-tuned the researcher would like the answers to be (Brown and Rodgers, 
2002:120).  

The survey questionnaire was distributed to both classes on April 5, 2012. 	

 

4.4 Methods of Data Analysis 

This section explains further how the data gathered from the different research techniques 
used were analysed. 

4.4.1 Observation 
The approach that was used in analyzing the data was the unstructured method. One 
advantage of this kind of approach is its flexibility. The researcher can pick up and note any 
possible observation that it gets on the actual field which can be useful in the study. Wallace 
(1998) describes the approach as: 

“This is essentially an impressionistic approach whereby we note whatever seems of 
most importance and relevance, given our purpose for observing. It is in some ways 
the most straightforward but also the most subjective approach. It is important to 
remember that when we analyse something impressionistically, we do so in the light 
of our existing personal constructs: our ideas and beliefs related to what we are 
observing.” (p. 109) 

An impressionistic approach may also be considered along with other investigative techniques 
to get an analysis of data in a more objective kind. It must also be noted that the observer 
should observe the situation in the field and not assess or evaluate according to one’s personal 
opinion.  

4.4.2 Face to face Interviews 
The element of subjectivity is a concern in interviews. Most of the time, it is difficult to 
ascertain the truth of the reply. Respondents may not be so open and honest when giving their 
opinions, specifically in cases where the teacher is conducting the interview. However, as 
mentioned earlier, the reliability of the data can be increased through completing this 
technique with another data-gathering procedure such as the questionnaire.  

A semi-structured interview was used. The questions were read from a carefully prepared 
interview schedule, most of the questions were however open questions to be able to develop 
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the interview and get more in-depth understanding of the respondents’ answers. In semi-
structured interviews, the schedule may contain prompts such as comments or follow-up 
questions that may encourage interviewees to give more detailed responses (Wallace, 1998). 
Asking questions from a prepared interview schedule allows the interviewer to ask similar 
questions to the respondents involved. The interview schedule involved questions that were 
focused on getting students opinions and attitudes towards the lesson; within the parameters 
of Keller’s (1983) motivation system. (Refer to Appendix 11.4 for the questions used in the 
interview.) 

A stratified sampling was used to choose the 30 respondents of the face-to-face interview. 
This was to ensure that different categories of the total population of respondents are 
represented or that there were equal numbers of female and male participants. Every name of 
the 58 respondents was written on a piece of paper, the researcher then separated the female 
from the male names. There were two separate boxes according to gender. The researcher 
picked 15 respondents from each box. The groups for the interview were also picked out 
randomly. 

Frequency analysis was applied to tally the number of times an item appeared in the answers 
for the interview questions. 

4.4.3 Survey Questionnaires 
Frequency and percentage analysis were equally applied to count up the number of people 
who answered an item in the survey questionnaire. Both were used to facilitate easier 
understanding of the compiled numerical data presented in tables. The results are presented as 
follows in this study: 

1) A graphical display of data is given for item number 1 on the survey to clearly show 
the dominant profile characteristics of the classes. 

2) Table 3.3 shows the students’ perceived level of proficiency in spoken production. 
After establishing the results in this category, the classes were further divided into two 
groups of respondents. Group A which has the highest level of perceived proficiency, 
and Group B who has a lower level of perceived proficiency or those who answered 
other options than the first alternative. (Refer to 5.2.1 for more information of the 
students’ perceived level of proficiency) 

3) Item number 4 which is about marking the different learning activities has its results 
shown through  Line Graph 4-3 to position the different mean values according to the 
ranking of the different choices of learning activities given by Group A and Group B. 

4) Tables are also used to show results for the different categories in establishing 
attitudes toward learning the L2 and perspectives on the lesson basing on the four 
motivational components of Keller’s Motivational Framework (1983). Every 
component is evaluated by using the factors that affect student motivation. The items 
are in statement types and evaluated by students using the following Likert scales:   5= 
Strongly Agree; 4= Agree; 3= Uncertain; 2= Disagree; 1= Strongly Disagree.                                      
The tables show results comparing Group A and Group B’s views and perceptions 
toward L2 learning and the lesson in general. 
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4.5 Sample Population 

For an action research, sample size is not a major issue considering that the entire population 
that the researcher includes in its investigation is the total population of the group involved in 
the study. In this case study, the total population involved the classes that the teacher-
researcher would like to get the responses from. 

Considering that the teacher-researcher’s main purpose of the study is to examine the effects 
of a collaborative classroom on L2 learner motivation in the senior levels of the compulsory 
school venue, the total number of students in both year 7 and year 8 classes, which she was 
teaching, was the target population. This consisted of 58 students-respondents. The 
participants were the teacher-researcher’s pupils in the English subject. The student-
respondents were from ages 14-16 studying at an independent compulsory school in 
Gothenburg. The language of instruction in this school is English. (Refer to section 3.3 to get 
more detailed description of the respondents) 

There were three absences during the distribution of the survey which decreased the number 
of respondents who answered the survey to 55. 

 

4.6 Ethical standards  

Before conducting the research, the teacher-researcher discussed her intention of conducting a 
case study with the school principal. The discussion included the purpose of the study and the 
need for student-participants. Permission was granted by the principal for the study to take 
place. It was agreed though that the strict principle of anonymity must be used, which means 
that participants must remain anonymous throughout the study. Names of students and the 
name of the school are not mentioned in this paper. In this way, the ethical issue of 
confidentiality is strictly considered. 

Researcher ethics with regards to using students’ time and effort were also considered. 
Wallace (1998) states that students’ time and effort should not be misused through engaging 
them in activities that do not contribute to their learning. This study involved a lesson 
designed by the teacher-researcher for students to improve their skills in the target language.  

It must be noted that before students were asked to participate in answering the survey 
questionnaire and in the face-to-face interviews, they were informed about the purpose of the 
study and they were advised that they could refuse to participate if they chose to. Thus, the 
principle of voluntary participation was applied in this sense. 
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5 Results of the Observations and Survey 

The following questions were taken into consideration when writing the results: 

• What could be observed from the students’ reactions to the given lesson materials and 
classroom resources, to the assistance and support available in the classroom, and to group 
work? 

• What are the students’ actual responses to the lesson materials, to the given tasks, and to 
working as a group? 

• How does group work potentially influence the motivation of the different groups of 
learners in this lesson? 

• Did the learners’ perceived level of proficiency influence their attitudes toward the 
learning activities and in learning the L2?  

• What were the major motivational factors that have contributed to the participation of the 
students in the lesson? 

• What were the emerging dominant factors that may have helped to encourage interest in 
the lesson? 

• What were the outstanding factors among the given motivational categories that 
encouraged the students to reach the goals of the lessons? 

• What were the factors that made the students felt satisfied and rewarded at the end of the 
lesson? 
 

5.1 Results of the Observations 

Most of the observations were focused on the visible responses of students to the lesson given 
by the teacher, specifically on how communication took place between students and teacher, 
and students and students in understanding and carrying out the instructions and guidelines for 
the tasks, and how group work interactions took place.  

The observations included here were the ones recorded by the teacher-researcher during the 
entire duration of the lesson. The lesson started February 22, 2012 and ended on March 21, 
2012. Some of the face to face interview responses are considered here since these responses 
validate the on the field observations.  

5.1.1 Presentation of the lesson and its tasks 
During the entire duration of the lesson, the teacher tried to be active in going around the 
different groups to check on their progress. There were constant follow-ups on things that the 
groups were uncertain about. Most of the uncertainties were around the guidelines for the 
tasks. It was unfortunately not enough to present the lesson in two lessons considering that the 
students came up with questions on how the ideas could be integrated into their presentation. 

The introduction phase was basically meant to discuss the lesson and give students the 
opportunity to ask questions about the topic and the tasks that were given. It was also meant 
for students to know which group they belonged. 

It took a lot of further explanations as to how the tasks should be done. Discussions about the 
requirements were repeated to the whole class for at least three times during the duration of 
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the lesson as the teacher observed that almost half of the class needed further clarifications 
about the tasks.  

Discussion about the topic was done by the different groups in the classroom or in the group 
rooms. The teacher constantly monitored their progress and ensured that they discussed about 
the topic. 

The oral presentation task was in a form of a role-play interview in which pupils gave ideas 
about their assigned group of speakers’ linguistic background by imitating their speech and 
linguistic behavior in a form of an interview. During the presentations, the researcher 
observed pupils to be eager to do their presentation and at the same time eager to listen and 
see what the other groups came up with. The teacher-researcher observed further during the 
presentation that even those students who had a relatively lower level of proficiency were 
ready to do their part and had cue cards with them. Most of the students gave their full 
attention to the role-play interviews presented. 

After each presentation, a group which was assigned by the teacher to give its feedback on 
how well the presenting group did their presentation in terms of the following criteria: 
speaking loud and clear, establishing eye-contact with the audience, providing useful 
props/materials on the stage. Good communication between the students were observed, 
specifically when they gave feedback to each other. Most of the students took the feedback 
positively and mentioned that the feedback on their presentation would certainly improve 
their performance next time. Some pupils came up with questions after each presentation 
which allowed the presenting group to explain issues that were uncertain to the audience or 
even talk about ideas that were relevant to their theme but were not included in their role-play 
interview.   

5.1.2 Use of hand-outs and classroom resources 
 Joining the group discussions and sitting together with the group had been rewarding on the 
part of the teacher as some of the students referred to the printed hand-outs of the guidelines 
and requirements. It was observed however that after three lessons, 4 out of the six groups lost 
their copies. Information was then sent electronically to avoid the same situation to occur. 
This situation had been observed in previous lessons. It seemed that students preferred 
instructions and guidelines to be sent through their e-mail to getting them on print-outs. 

Out of six groups, about three groups had to be constantly reminded about referring to the 
guidelines given for the task to be on the right track. During the interviews, 11 out of 30 
respondents said that it is good to get guidelines but they have to be written preferably in 
basic vocabulary.  One of the students said in the interview: “It is good to get guidelines in all 
the tasks. But sometimes they are not easy to understand since the words are complicated. It 
was good that some of my group explained it to me.” 

Most of the students found it easy to get information about their topic on the Internet. Those 
who found very little information approached me and asked for website recommendations. 
Almost all of the groups let each member search for a specific information. After the search, 
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they discussed and tried to put the information together by writing the dialogue in their own 
words using the ideas that they had but not without asking what the teacher thought about it.  

The group presentation was generally well-performed and had relevant content according to 
the given guidelines. Classroom atmosphere was generally supportive and stimulating. It 
appeared that the students could answer the questions about their sub-topic during the 
‘question and answer’ portion of the presentation without making too much effort. 

At the end of the entire lesson, assessment forms were given to the students. Majority of the 
students in both classes take the assessment forms seriously. Most of approached the teacher-
researcher and asked further questions about the written feedbacks and asked for advise on 
how they could possibly improve themselves on certain areas. Communication of this nature 
was mostly done by those students who could be categorized as the “brighter” students in 
class. To be able to give opportunities for lesser able students to be a part in conversations 
such as how to improve their skills, the teacher had to approach and initiate the talk.  

5.1.3 Group Interaction 
During discussion and preparation of the task, the group members were not spared from 
experiencing difficulties in dealing with each other. Most of the problems encountered were 
reported by the pupils themselves and some were observed by the researcher.  

The following concerns came up during the times that pupils needed to discuss, plan and 
prepare for their tasks: 

(1)Conflict of ideas on how the presentation should be done; (2) some members tried to ‘boss 
around’ and delegate duties to the rest of the group members without asking; (3) some 
members did not contribute any ideas or were passive; (4) a member or two refused to 
cooperate at some points due to some personal relationship problem which was unknown to 
the teacher; (5) some members wasted time talking about other topics rather than focusing on 
what was given, and (6) some would like to change their groups. When approached by the 
pupils about these problems, the teacher made sure to talk to the persons involved and advised 
the rest of the group to continue with their tasks. Students were also reminded to try to focus 
on their task to be able to complete it as a group. Most of the time, these advices were 
followed by the students concerned. 

There were times that pupils requested to change their group. This was however denied basing 
from the teacher’s previous experience. Changing group does not help at all times, instead it 
creates more problems since this encourages others to change as well which can lead to an 
uncontrollable situation. Besides, allowing pupils to change groups will jeopardize the reason 
for grouping the class as heterogeneously as possible or as mixed ability groups. Unless there 
is a total communication breakdown, the teacher thinks that it is best to encourage pupils to 
learn to communicate better with their assigned group by setting aside their personal 
differences. 

Classroom observations showed that three out of the six groups in each class did not 
encounter conflict of interests or misunderstandings in their group. These groups were the 
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ones who had a clear distribution of duties among the group members from the very start and 
those who had written down their presentation plan as soon as the tasks were assigned. One or 
two of the members in these groups took the initiative to assign duties which were accepted 
by the rest of the group members. The ones taking the lead were those who had a good 
linguistic ability in the target language. The distribution of duties was in a way hierarchical in 
nature, according to ability. Those who could be identified as less confident in their linguistic 
skills were assigned to do the power-point while those who led the group took the initiative to 
decide on the main points that would be considered in the presentation. When the group 
leaders asked other group members on what they think about their suggestions, the ideas 
where accepted without any question.  

The other three groups had a livelier discussion about their ideas and took time to come up 
with a consensus on what ideas should be included and how the oral presentation should be 
done. Similar with the other three groups who had established a closer cooperation among its 
members, there was one or two who appeared to be passive in the discussion when the 
teacher- researcher was around. When asked during the interview how important it is for a 
teacher to be a part in group discussions, one of the respondents said: 

Student 1: “When the teacher is not around, discussions become lively and very informal, it is 
like we come up with different ideas, even strange ones sometimes. But when the teacher is 
around everybody tries to speak with sense, maybe a bit formal.” 

In general, it was observed that most of the groups focused on their tasks. There were times 
that some groups were involved in off-task activities like talking about other topics and doing 
some other assignments.  
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5.2 Results of the Survey 

The items that are discussed here include all the items given in the survey questionnaire and 
from the 30 face-to-face interviews. Items 1 to 6 in the questionnaire form were aimed at 
establishing the characteristics of the classes and to establish any differences in their attitudes 
in learning the L2 and their level of proficiency.  

Once the perceived level of proficiency was established, the respondents were divided 
accordingly to how they perceived themselves as learner of L2. Group A are respondents who 
have a high level of perceived proficiency in the L2 while those who have a lower perceived 
level of proficiency belonged to Group B. Items 7 to 10 were given to be able to establish 
students’ perspectives on the lesson depending on which group they belonged to. 

The tables show the number of respondents in percentage that answer a specific degree of 
agreement in every statement item. The results in percentage are based from the answers 
given by the respondents in each group, Group A and Group B. The different components that 
are included in Keller’s Motivational Framework are further subdivided into different factors 
that are considered important in describing each component and in determining the 
motivational factors that have contributed to the participation of the students in the lesson. 
Moreover, tallies on the number of similar answers from the interview part were also noted 
down. 

In each category of the motivational components included in Keller’s Motivational 
Framework (1983), the following information is considered:  

• The emerging dominant motivational factor/s that encouraged Group A and Group B to be 
interested in the lesson and its tasks. 

• The contributing factors that made the lesson conducive to mastering the target language.  
• The relevant factors that have influenced the groups’ expectancy of success in doing the 

tasks and reaching the objectives of the lesson. 
• The major factors that contributed to learners’ experience of reward and satisfaction in the 

outcome of the lesson.  
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5.2.1 Profile of students’ perceived level of proficiency in speaking the L2 
To be able to establish how pupils perceived their language proficiency in speaking, the 
criteria from the Common European Framework of Reference for Languages: Learning, 
teaching, assessment (2001:26-27) were adapted in the questionnaire.  

Alternative 1  I always feel like other students speak better than I do. 

Alternative 2 
I can interact in a simple way, ask and answer simple questions in very 
basic areas or on very familiar topics. 

Alternative 3 

I can communicate in simple and routine tasks requiring a simple 
exchange of information on familiar topics and activities. I usually cannot 
understand enough to keep the conversation going. 

Alternative 4 

I take part in a conversation on topics that are familiar, of personal interest 
or relating to everyday life (e.g. family, hobbies, travel, daily events on 
the news) 

Alternative 5 
I can take an active part in discussing familiar contexts, explaining and 
giving reasons for my views. 

Alternative 6 

I can take part in any conversation or discussion about any topic without 
taking so much effort in expressing myself using the right words and 
expressions. 

Table 3.1: Speaking Proficiency Criteria adapted from Common European Framework of Reference for 
Languages: Learning, teaching, assessment (2001:26-27),  Research 2012 

 

Proficiency Level  Year 7  Year 8  Total 

Alternative 1  2  2 4 

Alternative 2  3  1  4 

Alternative 3  2  1 3 

Alternative 4  1  1  2 

Alternative 5  3  5  8 

Alternative 6  17  17  34 

Total  28  27  55 

Table 3.2: Students’ perceived level of proficiency in spoken production Research 2012 
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62% of the respondents answered alternative number 5 which indicates that most of the 
respondents are confident in using the language when interacting with their peers and 
teachers. There were 17 respondents in each class that answered alternative number 5. The 
rest of the pupils answered one of the alternatives from levels 1 to 5. 

Basing on the answers given on the perceived level of proficiency in speaking, the 
respondents are divided in two groups as follows:  

Group A is composed of students who answered alternative 6, which refers to those who 
considered the highest level of proficiency. This group has 34 student-respondents. 

Group B is composed of students who answered the rest of the levels 1 to 5 proficiency in 
speaking. This group has 21 student- respondents.  

Dividing the classes in two different groups according to their perceived level of proficiency 
can more or less guarantee a credible explanation when it comes to evaluating the students’ 
attitudes toward learning the L2 and their perceptions on the lesson. Their perceived level of 
proficiency in speaking is a relevant factor in this lesson considering that the learning 
activities are mostly centered on collaborative efforts of learning and thus in oral production 
using L2: discussing about the topic and planning for the presentation in groups and doing an 
oral presentation in class.  

5.2.2 Students’ ranking of the different learning activities 
The teacher-researcher has been in this school for almost three terms starting from Spring 
Term 2011. It was observed that the main teaching method used in the English subject 
encouraged a collaborative classroom mostly using the following learning activities stated in 
the options shown in Table 4-1 and table 4-2. The student-respondents have been exposed to 
these learning activities even before this study was conducted.  

The respondents were asked to give marks from one to five according to how they rate the 
activity’s usefulness in improving their English: 5 = very useful; 4 = quite a lot; 3 = so-so; 2 = 
not really; 1= not at all. An item that gets the full score of 5 out of the 55 respondents will 
gain a total sum of 275, in which 5 as the highest number of ranking given multiplied by the 
total number of respondents (55 x 5).  

The results on Table 4-1 and Table 4-2 show that the 55 respondents have marked all of these 
learning activities with almost the same level of usefulness in improving their language skill. 
To be able to establish the central tendency or where the set of numbers tend to cluster around 
a particular value, the mean or the average was calculated. The mean is the sum of all the 
values in a distribution divided by the number of values (Brown and Rodgers, 2002:128). For 
example for alternative 1 in Table 4-1, the total sum of the values given to the different ranks 
(1x1+2x3+3x6+4x7+5x17) is 138; divide 138 by the number of respondents in Group A 
which is 34 then it will be 4.06.  

Table 4-1 below shows that the highest mean values tend to be around alternatives 2 and 6, 
group oral presentation and writing about a topic respectively. Group A students tend to give 
more values on oral presentation and on discussing and working in groups. Group B, 
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however, tends to value more the written productions which are writing about a topic and 
vocabulary exercises. The activity that has the lowest mean value is (5) listening to the 
teacher discussing the lesson for Group A. Group B has its lowest mean value in discussing 
and working in groups. Line Graph 4-3 is also given here to show the comparison between 
Group A and Group B’s ranking of the learning activities. 

 

Table 4-1: Group A Students’ ranking of the different learning activities Research 2012 

  

  

Table 4-2: Group B Students’ ranking of the different learning activities Research 2012  

 

Values in Percentage  Values in Frequency Mean 

Alternative 1 2 3 4 5 1 2 3 4 5 value

 1. Reading  the required literature 

in the English subject                              3% 9% 18% 21% 50% 1 3 6 7 17 4.06

 2. Oral presentation              0% 0% 12% 47% 41% 0 0 4 16 14 4.30

 3. Discussing and working in 

groups                                                            6% 3% 15% 18% 59% 2 1 5 6 20 4.21

 4. Listening to the teacher 

presenting the lesson 9% 12% 21% 21% 38% 3 4 7 7 13 3.68

 5. Discussing a given topic with 

the teacher 3% 9% 15% 50% 24% 1 3 5 17 8 3.82

 6. Writing about a topic 0% 12% 9% 38% 41% 0 4 3 13 14 4.10

 7. Reading comprehension 

exercises 6% 12% 18% 41% 24% 2 4 6 14 8 3.65

 8.Vocabulary exercises 3% 12% 15% 38% 32% 1 4 5 13 11 3.85

 9. Searching for information on 

the Internet 3% 15% 21% 32% 29% 1 5 7 11 10 3.71

Values in Percentage  Values in Frequency Mean 

Alternative 1 2 3 4 5 1 2 3 4 5 value

 1. Reading  the required literature 

in the English subject                             
14% 5% 14% 38% 29% 3 1 3 8 6 3.62

 2. Oral presentation             

5% 5% 29% 33% 29% 1 1 6 7 6 3.76

 3. Discussing and working in 

groups                                                            14% 5% 19% 43% 19% 3 1 4 9 4 3.28

 4. Listening to the teacher 

presenting the lesson 5% 14% 14% 33% 33% 1 3 3 7 7 3.76

 5. Discussing a given topic with 

the teacher 5% 0% 29% 43% 24% 1 0 6 9 5 3.86

 6. Writing about a topic
5% 0% 24% 38% 33% 1 0 5 8 7 3.95

 7. Reading comprehension 

exercises 5% 29% 14% 14% 38% 1 6 3 3 8 3.52

 8.Vocabulary exercises
10% 14% 5% 19% 52% 2 3 1 4 11 3.90

 9. Searching for information on 

the Internet 14% 10% 24% 19% 33% 3 2 5 4 7 3.48
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Table 4-3: Comparing Preferences of Learning Activities between Group A and Group B  

 

5.2.3 Students’ Learning Activity Suggestions  
In this item, 19 out of the 55 respondents wrote that they considered the learning activities 
given in item 4 sufficient enough in improving their L2 proficiency. 15 of these respondents 
have not suggested any other learning activities. Nine of the respondents have suggested that 
drama can be useful in learning how to convey their ideas, three suggested language games, 4 
suggested watching films and discussing its content, and three suggested debate exercises. Six 
of the students added the information that they should be given the chance to choose topics 
for oral presentations. 

5.2.4 Students’ attitudes toward learning English 
The pupils’ attitudes toward learning English and reasons for their interest in learning the 
language were also established by asking them to rate their degree of agreement using the 5 
point Likert scale on the given statement-type items. The scales for statement-type items 
included: SA  = strongly agree; A = agree; U =uncertain; D = disagree; SD = strongly 
disagree. 
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The table below shows the comparison of the attitudes of Groups A and B toward learning the 
L2. 

  

Table 6: Student attitudes toward learning English Research 2012 

The items in Table 6 are based on finding out the pupils’ attitudes toward learning the 
language and reasons why they think learning this language should be in their interest. The 
results showed that most of the pupils have positive responses by answering mostly strongly 
agree and agree on the following items: intrinsic value felt when learning the language; their 
cultural interest in the language in relation to the preferred language they listen to in the 

Attitudes toward learning English

A B A B A B A B A B

1. Intrinsic value felt when 

learning L2

  (1) I really enjoy learning English. 41% 24% 50% 62% 9% 10% 0% 5% 0% 0%

2. Cultural Interest

  (1) I prefer to listen to music, 

watch films and read texts in 

English as opposed to my native 

language/or any other language.

76% 62% 12% 10% 12% 29% 0% 0% 0% 0%

  (2) I find English an important 

language to learn because it 

enables me to learn more about 

what is happening in the world.

76% 62% 21% 24% 0% 10% 3% 0% 0% 5%

3. Integrativeness

  (1)  I prefer instructions spoken in 

English to instructions spoken in 

Swedish.

50% 38% 15% 19% 32% 29% 3% 5% 0% 10%

  (2) It is important to learn English 

since it enables me to 

communicate better in this school.

62% 62% 29% 33% 9% 0% 0% 0% 0% 5%

  (3) It is important to learn English 

since it is a language used in many 

countries.

91% 90% 6% 5% 0% 0% 3% 0% 0% 5%

4. Linguistic self‐confidence

  (1) I feel confident speaking 

English to my peers and teachers.

71% 38% 24% 33% 3% 5% 3% 5% 0% 19%

5. Instrument for future success

  (1) Learning English is important 

for my future career.

79% 71% 15% 10% 6% 10% 0% 0% 0% 10%

6.  Ought‐to L2 self

  (1) It is important to study English 

since I want to be able to express 

my ideas better in the language.

71% 48% 29% 43% 0% 5% 0% 0% 0% 5%

  (2) It is important to learn English 

since an educated person should 

be able to speak English fluently.

59% 62% 26% 10% 6% 19% 9% 5% 0% 5%

SA A U D SD
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cultural/entertainment field; the integrative values of associating oneself to native speakers of 
the L2; their linguistic confidence in using the language; and learning the language as an 
instrument for future ambitions. If taken both answers, strongly agree and agree, then both 
groups have more than half of its population have answered in the positive level of agreement 
compared to the uncertain and negative degrees of agreement. 

There are however significant discrepancies that can be seen from the answers given by both 
groups. For item 1-1, only 24% of Group B while 41% in group A answered with strongly 
agree response on the item regarding enjoying learning the English subject.  For item 3-1, 
only 38% of group B while 50% of Group A answered with strongly agree to preference in 
instructions spoken in English to those spoken in Swedish.  

The major discrepancy in the level of agreement to the items is given in item 4-1 in which 
Group A has 78% while 38% in Group B strongly agreed to be confident in speaking the L2 
in school. In item 6-1, 71% of group A answered that it is important to study English to be 
able to express their ideas better in L2 while only 48% of Group B agreed strongly. Both 
groups however reached a mutually strong agreement to the need to learn English since it is a 
global language as shown in item 3-3. The figures showed 91% for Group A and 90% for 
group B. 

In item number 4-1, only 38% of the respondents in Group B answered strongly agree in 
feeling confident speaking with their peers and teacher which could be explained by their 
perceived level of proficiency as compared to those in Group A, which has 78% on this item. 
There is also a significant difference between these groups’ choices on items 5 and 7. It 
appears that Group B which has a lower level of perceived proficiency in speaking has a 
reluctant attitude to the need of improving verbal communication in the L2.  

As shown in the tables and graph given in section 3.3 and the tables given in this section, both 
years 7 and 8 classes had no huge differences in their educational profile, in their number of 
years of exposure to the school climate, and in their attitudes toward the learning activities 
and in learning the L2.  To maintain as much as possible a valid evaluation of their opinions 
and views about the lesson, the students’ perspectives on the lesson would be discussed 
carefully by grouping these students according to their perceived level of proficiency.   
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5.2.5 Students’ Interest in the Lesson 
Item number 7 in the survey questionnaire listed statement items that show reasons why 
pupils chose to stay focused on their tasks during the series of lessons. 

The table below shows how pupils rate their level of agreement to the statements concerning 
what stimulate their curiosity that made them sustain their interest in the topic and the tasks as 
the course went on. The rating included: strongly agree, agree, uncertain, disagree, and 
strongly disagree. The answers strongly agree and disagree are categorized to be positive 
answers while answers stating disagree and strongly disagree are considered as a negative 
view on the item given. 

 

Table 7: Student interest in the lesson Research 2012 

Establishing interest in the lesson

A B A B A B A B A B

1. Making the learning tasks stimulating

 (1) The topic was interesting which 

made it easier for me to work on the 

tasks. 

26% 0% 41% 43% 24% 33% 6% 14% 3% 10%

  (2) I enjoyed discussing the theme with 

my group.

29% 14% 44% 43% 24% 24% 3% 10% 0% 10%

  (3) I had fun doing the given tasks. 35% 33% 24% 29% 32% 10% 6% 5% 3% 24%

  (4) I gave my full attention to the oral 

presentations since I found it interesting 

to listen to the various themes assigned 

to the other groups.

41% 33% 44% 43% 15% 14% 0% 5% 0% 5%

  (5) I felt encouraged to write down my 

ideas in my essay since I found the topic 

fascinating to write about.

26% 14% 56% 24% 15% 33% 0% 19% 3% 10%

2. Creating a variety of tasks

  (1) The tasks given were challenging 

which required us to use the given 

preparation time in the best way 

possible.

41% 24% 35% 57% 12% 10% 12% 5% 0% 5%

3. Encouraging a stimulating 

environment

  (1) I worked hard to live up to my 

teacher's high expectations for how well 

I can perform in any given task.

50% 14% 29% 33% 15% 38% 6% 10% 0% 5%

  (2) I found the lesson meaningful in 

improving my English.

41% 10% 26% 52% 26% 19% 6% 14% 0% 5%
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The eight items included in the table above are based from the factors that may affect 
students’ interest in pursuing a task that is assigned to them in the given lesson. Basing on the 
results, both groups have answered positively in almost all of the items.  

Making the learning tasks stimulating: Did the lesson provide an aspect of novelty or 
uncertainty that made the students curious enough to know more about the topic? The main 
topic of the lesson was English in Pop Culture. Pupils were carefully grouped by mixing 
different levels of language ability and each group was given a sub-topic or theme. The 
different sub-topics or themes included: The British Royal Family, The Beatles, Hip-hop 
Artists, Prominent Political Leaders, Stand-up Comedians, and Female Pop Artists.  

Item 1-1 received the lowest number of positive responses compare to the other items. Only 
26% of Group A answered strongly agree on their opinion about the topic being interesting; 
while none of Group B answered strongly agree. On the other hand, a significant number of 
students in both groups have agreed that they found the lesson meaningful in improving their 
English. 

Only less than half of the respondents in both groups answered agree to the lesson being 
interesting and could have affected their performances on the given tasks. This result is 
confirmed by the respondents’ answer in item 1-5 which appears as the second among the 
least number of positive responses from both groups. Only 26% of Group A stated that they 
found the topic fascinating to write about and only 14% in Group answered the same. In 
addition, only 41% of Group A answered strongly agree on finding the theme enjoyable to 
discuss with in the group, while there were 14% in Group B who answered similarly. 

The highest numbers of disagree and strongly disagree responses were given in 1-1 item 
which indicated that the topic did not stimulate the interest of the students to be focused on 
the tasks. 

However, it must be noted that 18 out 30 in the interviews said that working in groups can 
make any topic interesting to discuss, depending of course, as according to them, the kind of 
people they are working with. One of the students said: 

 Student 1: “It is fun to work in groups since even if the topic is not so interesting, it becomes 
interesting in a way because everybody comes up with different ideas… even ideas that may 
not be so important anymore in our topic. Well, sometimes I think that we get carried on with 
not so good ideas and we spend time more on those instead of,… on ideas that are important 
to the topic. But still it’s fun!” 

The highest numbers of strongly agree responses from both groups are in item 1-4 which 
referred to giving full attention to the oral presentations with different topics. On the other 
hand, the highest numbers of disagree and strongly disagree responses could be found in item 
1-5 which indicated that students did not find it fascinating to write about the topic assigned 
to their group.  
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Creating a variety of tasks: Did the lesson provide a variety of tasks that encourage pupils to 
be productive and creative? The tasks involved were brainstorming or discussions in group 
about the topic, searching for information on the Internet, planning for the presentation, oral 
presentation, assessing group performance, questions and answers after each group has 
presented, and writing a 600-800-word essay. 

With regard to item 2-1 which is about spending time efficiently in doing their tasks, students 
ranked this second among the highest number of responses from both groups.  

In the interviews, 16 out of 30 mentioned that the tasks were from slightly to being very 
challenging because of one of the following reasons: difficult to find information on the 
Internet about their theme, and it was a new topic so it was hard to express their ideas around 
it. For the rest of the respondents they said that it was not really that challenging since they 
are used to these kinds of tasks like doing oral presentations and essay writing; that they could 
easily find information on the Internet; and that it was more or less a common know- ledge 
which could easily be searched on the Internet; since the group members cooperated well in 
doing their duties; enough time was given for them to finish the tasks; and that the sample 
essays helped a lot in understanding how they should write about the topic.  

One of the students mentioned in the interview, when asked if the lesson was interesting in 
general: 

Student 2: “The lesson was quite different from the usual way of learning English … when 
one focus so much on the nouns, adjectives, adverbs and how to use them. In this one, we get 
to search for information and plan how our group should do the presentation. We need to find 
our own solutions.” 

Encouraging a stimulating environment:  The series of lessons were started off with a word 
of encouragement from the teacher-researcher. Students were reminded that the tasks, 
considering the topic involved, could be challenging to most of them but still possible to get 
very good results considering their ability. However, statement item 3-1 which gives 
indication on how well the teacher’s opinion on the pupils’ language ability had affected the 
latter’s interest in the lesson gave a large discrepancy in the different groups’ responses. Only 
14% of Group B and 50% in Group A answered strongly agreed. Considering the lesson to be 
meaningful in improving their language skills was other hand received a good number of 
positive responses: Group A has 41% on strongly agree and 26% on agree. Group B has 10% 
on strongly agree and 52% in Group B.   

As an overall assessment in this component, most of the respondents in both groups 
considered the lesson more meaningful in improving their English but did not significantly 
consider the topic interesting to discuss and write about. Most of the groups have significantly 
given a high number of positive responses to the variety of tasks being challenging and 
therefore the preparation time had to be used efficiently. 
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5.2.6 Students’ Perspectives on the Relevance of the Lesson 
The statement items involved in this component tried to establish how students assess the 
significance of the lesson in relation to their needs, in this case in mastering the L2.   

 

Table 8: Student Perspective on the Relevance of the Lesson Research 2012 

 

Increasing the learners’ goal-orientedness:  The results show that most of the students have 
responded positively to the items given under this category. However, there are some 
discrepancies in the views that both groups have given. 

For example, in achieving the goal of L2 in relation to the lesson’s objectives (1-4), 
respondents in Group A has 53% strongly agree responses while only 14% of Group B 
answered the same. The aspect of finding the lesson as important since they could relate it to 
their daily experiences which is given as item 1-3 received the least number of strongly agree 
responses from both groups. Under this category, item 1-5 received the highest number of 
differences in number of students who rated strongly agree. 

Under this category, the highest numbers of disagree and strongly disagree responses were 
given in item 1-5 which indicated that students did not find it relevant to learn why English is 
used in different ways in Pop Culture. 

The highest number of uncertainties was given in item 2-1 which referred to considering 
group work as a good way of improving one’s communication in using the L2. 

Student Perspective on the Relevance of the Lesson

A B A B A B A B A B

1. Increasing the learners' goal‐orientedness

  (1) I find the lesson useful in improving my writing skill in 

English.

41% 33% 38% 57% 12% 10% 3% 0% 6% 0%

  (2) I find the lesson useful in improving my speaking skill in 

English. 

47% 33% 32% 52% 12% 14% 6% 0% 3% 0%

  (3) I find it important to learn about the topic since it is 

something that I can relate to my daily experiences.

38% 19% 38% 48% 15% 24% 9% 10% 0% 0%

  (4) Being aware of the different varieties of English will help 

me adapt my speech according to whom I am talking to or in 

what situation I am in. 

53% 14% 29% 52% 9% 33% 6% 0% 3% 0%

  (5) I find it important to understand why English is used in 

different ways in Pop Culture.

53% 38% 24% 38% 9% 14% 6% 10% 9% 0%

2. Efficient use of learning materials in mastering L2

  (1) I find working in a group a good way of learning how to 

improve my communication using English. 

41% 24% 32% 29% 18% 43% 9% 0% 0% 5%

  (2) Discussing different ideas shared in my group made me 

understand what the topic was all about.

44% 33% 35% 48% 9% 19% 9% 0% 3% 0%

  (3) I have learned a lot about the topic through searching on 

the Internet.

62% 33% 26% 43% 12% 14% 0% 5% 0% 5%

  (4) I find it important to help a lot in completing our group 

tasks since I wanted my group to get a good assessment on our 

work.

65% 57% 21% 38% 15% 5% 0% 0% 0% 0%
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Relevance of the provided learning materials in mastering L2:  Mastery of L2 can be 
achieved in different ways such as using the language when participating and contributing in 
group discussions and through searching for relevant information on the internet. For item 2-
1, 43% of Group B respondents answered that they were uncertain whether or not group work 
provided an opportunity for them to improve their communicative ability in the L2. The 
outstanding number of strongly agree responses in this category is 2-4 in which it states that it 
is important to help a lot in completing our group tasks since they wanted to get a good 
assessment.  

In the interview, 14 of the 30 respondents said that their group came up with good ideas and if 
not for them working together their presentation would not have been good. 

As an overall assessment on the results given under this component, the responses given 
toward achieving the objectives of the lesson received the least number of positive responses 
in its items. The contributing item that could have encouraged students to finish the tasks 
could have depended on the relevance of working towards a common goal as a group to get 
good results from the task assessment.  
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5.2.7 Students’ Perspectives on their expectancy of success in the lesson 
The different statement items included in this table are parameters in evaluating if the students 
think that they were given the necessary opportunities in the lesson to achieve their goals, 
specifically in learning the L2 and performing the tasks required. 

Table 9: Students’ Perspectives on their expectancy of success in the lesson Research 2012 

The results show that students from both Groups A and B have significantly positive 
perceptions on the significance of the learning activities and teacher’s engagement in 
achieving the objectives of the lesson and performing well in the tasks. Taking into 
consideration the percentage of respondents who have answered in both strongly agree and 
agree options, more than half of the number of respondents of each group answered positively 
in every given item. Most of the disagree and strongly disagree responses were given in item 
1-1 which indicated that the students did not think that the teacher clearly explained the 
guidelines for the tasks. 

Student Perspectives on their expectancy of success in the lesson

A B A B A B A B A B

1. Offering sufficient preparation and assistance 

  (1) Our teacher explained clearly the guidelines for the tasks 

which made it easy for me to carry on with the tasks.

29% 19% 32% 48% 21% 14% 12% 10% 6% 10%

  (2) My teacher was more than willing to clarify questions that I had 

about the topic.

44% 29% 35% 24% 15% 33% 6% 10% 0% 5%

  (3) Our teacher’s feedback on how we should proceed with our 

group work helped a lot in making our presentation a good one.

41% 14% 29% 43% 21% 29% 6% 0% 3% 14%

  (4) Our teacher’s enthusiasm on the topic encouraged my interest 

in it.

44% 24% 26% 52% 24% 5% 3% 10% 3% 10%

  (5) Our teacher’s on‐going feedback during our group discussions 

helped us understand how we should proceed with our work.

38% 24% 35% 38% 18% 19% 3% 10% 6% 10%

  (6) Our teacher gave us enough time to work on the tasks 

therefore the results were good.

41% 14% 29% 38% 18% 24% 9% 14% 3% 10%

  (7) The sample essays about the topic which were written by 

previous pupils helped me understand more how to write my 

essay.

44% 29% 24% 29% 18% 24% 15% 5% 0% 14%

2. Promoting learners' self‐confidence in their learning

  (1) I agree with my teacher that doing the tasks would help 

improve my language skills.

32% 29% 12% 24% 21% 24% 24% 10% 12% 14%

   (2) It was easy to find information about our theme on the 

Internet.

50% 24% 24% 38% 18% 29% 9% 5% 0% 5%

  (3) I find the given guidelines for the tasks good enough to 

understand how I should proceed with my work.

47% 19% 29% 33% 12% 33% 12% 10% 0% 5%

  (4) The topic with its given tasks were challenging but were within 

our ability.

56% 29% 29% 48% 12% 10% 3% 0% 0% 14%

3. Promoting group cohesiveness and group norms

  (1) Our group worked together to make our presentation a 

success.

44% 57% 24% 33% 24% 0% 9% 0% 0% 10%

  (2)  I encouraged the group to follow the guidelines for the given 

task to get good results.

38% 24% 35% 38% 24% 33% 3% 5% 0% 0%

  (3) Being divided in smaller groups provided opportunites for me 

to share my ideas without being worried that I might say something 

wrong.

50% 29% 26% 48% 12% 10% 12% 5% 0% 10%

  (4) I encouraged every member in my group to come up with ideas 

that would make our presentation a success.

29% 33% 21% 43% 29% 0% 15% 14% 6% 10%
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Offering sufficient preparation and assistance: For item 1-1, only 29% of Group A and 
19% answered that the teacher had clearly explained the guidelines for the task. 1-5 item, 
which is about the teacher’s feedback being helpful in making the groups’ presentation a good 
one, received one of the least number of strongly agree answers. There is only 38% of Group 
A while 24% of Group B who has answered with strongly agree on this item.   

Items 1-2 and 1-7 received the most number of strongly agree responses from both groups. 
These items state that the teacher was more than willing to clarify uncertainties about the 
topic and the sample essays helped in writing their essay. In addition, item 1-4 which states 
the teacher’s enthusiasm had encouraged learners’ interest in the topic has received the 
highest number of positive responses from both groups. In the interviews, only 12 students 
said that the guidelines given were good but could have been better.   

Most of  the disagree and strongly disagree responses were focused on item 2-2 which stated 
that doing the tasks could improve the students’ language skills. 

During the interviews, 17 of the 30 respondents mentioned that all they need to be successful 
in a given task was to get clear instructions and the rest would be up to them to plan and 
search for information. 13 out of 30 respondents suggested teacher’s role as a facilitator who 
introduces a lesson and gives guidance to pupils to get good results in their task. Here are 
some answers from students when asked how important they think it is that teachers take 
active part in planning for and discussing about the topic with their groups: 

 Student 1: “Teachers need to be around in group discussions since we need to know what 
they think about our group’s ideas… and to guide us through our work. We need to know 
what the teachers think so it can lead to something better. It is possible to get good results 
without getting help from the teacher but it will take more time to do the tasks.” 

Student 2: “I think teachers should be there to guide us in our work, without understanding 
how a task should be done… then it is impossible to show progress and success in our work. I 
mean it is important that teachers explain since students might interpret them (guidelines) in 
a wrong way.” 

Student 3: “Guidelines are important since without them students may come up with ideas 
that are unnecessary or irrelevant to the tasks. Guidelines given during the introduction of the 
lesson helped a lot and the sample essays were an extremely good inspiration.”  

Promoting learners’ self-confidence in their learning: Students should be aware why they 
are involved in a learning activity. They need to be informed why the activities can contribute 
in improving their language skills and in achieving the objectives of the lesson. Giving 
guidelines for the tasks can be a way of encouraging them to be confident in what they are 
doing. 

It is rewarding to see that item 2-4, which has something to do with the topic being 
challenging but within their ability, received the most strongly agree responses among the 
items under category 2: promoting self-confidence among learners. This could be supported 
with the fact that most of the respondents gave a considerably high number of positive 
responses to items 2-2 and 2-3. With regard to access to information, results show that most 
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of the students found it easy to get information about their topic on the Internet.  Looking at 
item 2-3, 76% of the respondents in Group A while 52% in Group B gave their positive 
responses to the support they get from the guidelines given for their tasks.  
In the interview, one of the respondents said: 

Student 1: “Of course teachers should be there to give guidelines for the task. But we should 
be given the chance to do things on our own… Sometimes teachers talk too much, some of the 
things that they say… like we get to remember them but most of the time I guess most of us 
don’t remember. What I mean is that it is best to let students discuss the topic too and … come 
up with their own ideas.”   

Promoting group cohesiveness and group norms: Group work was used to encourage 
students to cooperate and come up with results on the given tasks. The written task was meant 
to be done after the oral presentation as the teacher-researcher hoped that discussion in the 
group about their assigned sub-topic would encourage them to write about the topic. 

Item 3-1 has the most outstanding number of strongly agree responses from both  groups, 
44% for group A and 57% for group B. This item states that the group worked all together to 
make their presentation a success. Results on this item are consistent with the results given on 
2-4 in Table 8 where students are asked to rank their level of agreement on how important it 
was to help in completing their group tasks. This item in Table 8 received as well the most 
number of students who strongly agreed on the importance of working as a group. 

Under category 3, there is a significant discrepancy in the number of positive responses to 
encouraging members to work together; Group B has a higher number of respondents who 
gave their positive responses on this item compared to group A. Most of the disagree and 
strongly disagree responses were given in item 3-4 which indicated that they did not agree to 
giving their encouragement to the other members of their group to come up with ideas that 
would contribute to the success of their work. 

During the interviews, 12 of the 30 students mentioned that they preferred to work on their 
own since most of their group members did not put a lot of effort in preparing for their 
presentation. Here are some opinions from students who were not satisfied with how their 
group worked and with the results of their tasks:  

Student 1: “I had to say to some people to give their ideas. I tried to push people to give ideas 
and to work. Sometimes it helped, sometimes not. So, I had to put extra effort to even do other 
people’s work.” 

Student 2: “I guess that the result of our group project depended a lot on how we worked as a 
group. Even if some members did not contribute much, discussing did contribute to the 
results.” 

Student 3: “I find group work unfair to those who really work hard. Sometimes the work is 
divided unequally. The good thing is that in a group you can rely on other people but 
individually you do it yourself. My group was not so much involved in the discussions…as the 
same as before; my group wasn’t really bringing the project forward. But of course I tried to 
push people to do their job.” 
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Student 4: “I don’t actually think I learned very much compared to working alone. Because 
the group work was kind of working alone when you are given different things to do… I mean, 
every one of us did their own work individually.” 

In terms of maintaining good cooperation and group ambience, results show that more than 
half of the population in each group have answered positively. Results in item 3-3 show that 
76% in Group A while 77% in Group B considered that being in smaller groups gave them 
opportunities to share their ideas without being worried of getting ridiculed or embarrassed.  

For Group B in this motivational component has a significant number of respondents who 
answered 33% uncertain to the following items: 1-2, 2-3, and 3-2. The items included 
uncertainties on the teacher’s willingness to explain the topic, if the given guidelines for the 
tasks were good enough to proceed with heir tasks; and in encouraging the group to follow the 
guidelines to get good results. 

5.2.8 Student perspectives on satisfaction and rewards gained from lesson 
The statement items involved in this component speak about how the students experienced the 
outcome of the lesson. The items are therefore focused on the rewards and satisfaction gained 
from the lesson in terms of how it was meaningful in increasing their ability in L2 and how 
the feedbacks were experienced.  

Table 10: Students’ perspectives on the satisfaction and rewards gained from the lesson, Research 2012 

Satisfaction and rewards gained from the lesson

A B A B A B A B A B

1. Encouraging and supporting intrinsic enjoyment of the learning 

experience

  (1) I enjoyed the lesson. 47% 14% 32% 33% 18% 29% 3% 10% 0% 14%

  (2) I have contributed well to the success of our group tasks. 71% 48% 24% 43% 6% 10% 0% 0% 0% 0%

  (3)  I find the lesson and its tasks meaningful to further develop 

my language skills. 

44% 33% 24% 43% 29% 14% 3% 10% 0% 0%

  (4) Taking part in discussions and oral presentation helped me gain 

more confidence in speaking in class.

59% 24% 9% 57% 21% 10% 12% 0% 0% 10%

  (5) I look forward to a lesson similar to this lessson. 26% 10% 41% 24% 24% 43% 9% 10% 0% 14%

2. Maintining consistent standards and consequences for success

  (1) Following the guidelines for how to write the essay has helped 

me gain more confidence in writing.

47% 29% 29% 48% 21% 24% 3% 0% 0% 0%

(2) My teacher has assessed my group’s work fairly according to

the evaluation criteria described in the class. 

56% 38% 18% 43% 24% 14% 3% 5% 0% 0%

  (3) My  teacher has assessed my essay fairly according to the 

evaluation criteria described in the class.

59% 29% 15% 43% 24% 29% 3% 0% 0% 0%

3. Providing positive reinforcement and motivational feedback

(1) Thinking about my teacher's words of praise on how well we 

worked on our tasks makes me feel encouraged to focus on 

achieving better reults in the future.

44% 29% 35% 33% 15% 33% 0% 5% 6% 0%

 (2) After handing my work, I looked forward to getting the task 

assessment form  from my teacher to see how well I did my work.  

56% 48% 24% 33% 12% 19% 9% 0% 0% 0%

  (3) I am satisfied with the feedback about our oral presentation 

that my group received from another group.

38% 33% 41% 38% 12% 29% 6% 0% 3% 0%
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Encouraging and supporting intrinsic enjoyment of the learning experience: 71% of 
Group A respondents and 48% of Group B strongly agreed to having contributed well to the 
success of their group tasks stated in 1-2. This item showed the most number of strongly 
agreed responses from the groups. The second highest number of strongly agree responses 
from both groups is item 1-3 which states that the respondents found the tasks meaningful in 
developing their language skills.  

There is however a substantial discrepancy between the groups in the number of respondents 
who strongly agreed to item 1-1 which points out if they enjoyed the lesson. Group A has 
47% while Group B has only 14% who considered the lesson enjoyable. Another large 
discrepancy between the groups’ strongly agree response can be seen in item 1-5, it appears 
that most respondents in Group B do not look forward to having a similar lesson in the future. 
It appears though that both of the groups have a very favorable response to item 1-2 indicating 
satisfaction on their contribution to the success of their group tasks.  

Results on the uncertain responses showed a significant 43% of students in Group B who 
were uncertain on looking forward to a similar lesson. 

Maintaining consistent standards and consequences for success: Both of the groups have 
positively responded in items 2-1, 2-2, and 2-3. The highest number of strongly agree 
responses for both groups is given in item 2-2. Both groups considered the teacher being fair 
in evaluating their group work according to the criteria discussed earlier in class. The second 
highest number of strongly agree responses is on item 2-3 which states that the teacher had 
evaluated their essays fairly according to the given criteria discussed. A significant difference 
can be seen though in item 2-1, only 29% of Group B respondents strongly agreed that the 
guidelines for the essay helped them in writing the essay; while 47% of Group A answered 
strongly agreed. 

Providing positive reinforcement and motivational feedback: Feedback can come in 
different forms. In this lesson, the teacher discussed about the assessment forms which would 
be distributed at the end of the lesson and tried to start off every lesson by telling students that 
with their ability they can always complete their tasks with good results. Students were also 
encouraged to give their constructive feedback on the group presentations.   

Item 3-2, which states that the respondents looked forward to getting the task assessment form 
from the teacher after completing their tasks, received the most strongly agree responses from 
both groups. On the other hand, item 3-3 received the least number of strongly agree 
responses from both groups. Item 3-3 has to do with whether or not respondents are satisfied 
with the feedback that they received from their peers on their oral presentation.  

33% of Group B gave an uncertain response to item 3-1 which indicated that they were 
uncertain on whether or not the teacher’s words of praise would encourage them to work 
harder on future tasks. 
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When asked if they were satisfied with the feedback that they received, 21 out of the 30 
respondents in the interview said that they were satisfied. The following are some opinions 
given during the interviews: 

Student 1: “Yes, the feedback was fair in relation to the effort I put in my work. The good 
thing is that I know what is good and bad about my work.” 

Student 2: “Yes, I got what I deserve for working hard… and I know what to think about to be 
better next time.” 

Student 3: “Yes, it feels good to know my strengths and things to improve.” 

However, there were some of the respondents who did not experience getting the feedback as 
valuable to their learning despite the fact that the teacher encouraged the students to read what 
was written on their assessment form and to ask questions if there were things that they did 
not understand.  

Student 1: “I don’t know. I don’t usually understand how to use the feedback that I get.” 

Student 2: “There should be more explanation as to why we get the feedback. I look at it and 
then forget about it.” 
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6 Discussion 

Examining the effects of collaborative learning techniques for teaching L2 to determine 
motivational factors that may have influenced both the groups’ engagement in the lesson had 
been a challenge to the teacher-researcher. As mentioned earlier, motivation is a complex 
concept that includes different social and cultural interrelationships that can take place within 
the classroom. There are also possible outside influences in the macro-level, such as family 
and school in general. The motivational factors discussed in this section are the ones that  
appeared to be  dominantly significant basing from the perspectives given by the two different 
learner groups: Group A and group B.   

(1) Attitudes toward learning the L2 

As shown in the results given in items 1 to 6, both year 7 and year 8 classes showed minor 
differences in their educational profile such as their exposure to the school venue based 
according to when most of the respondents attended this independent school, their attitudes 
toward the learning activities and in learning the L2, and their perceived level of proficiency.   

There are two orientations that can influence the learner’s success in learning a new language. 
First, the integrative orientation talks about the learner’s personal interest to assimilate with 
the people and culture of the target language. Second, the instrumental orientation refers to 
‘the practical value and advantages of learning a new language’ (Lambert, 1974:98). 
Respondents of the study considered both orientations to be important as most of the students 
were interested in learning English to be able to communicate better in their school where 
English is the main medium of instruction; to be able to understand and communicate when 
they travel; and is seen as important when using information from the Internet (see Table 6 in 
5.2.4 for the results on attitudes toward learning English). 

It must be stressed here that the respondents were familiar to the learning activities used in the 
lesson and have a significantly high number of positive responses towards learning English. 
There were some discrepancies in the results between the groups of learners when the 
perceived level of proficiency was taken into consideration. Establishing the students 
perceived level of proficiency in speaking was a relevant factor in this lesson considering that 
the learning activities were mostly centered on collaborative efforts of learning and thus in 
their oral production using L2.  

It appeared that Group B which has a lower level of perceived proficiency in speaking has a 
reluctant attitude to the need of improving verbal communication in the L2. Establishing the 
pupil-respondents’ attitudes toward the L2 and perception of their own language proficiency 
are important factors in understanding how these respondents perceived their competence and 
ability in the language since these factors can shape and influence their motivation in doing 
communicative tasks. Studies have shown that learners who believe that they can be 
successful in the given tasks tend to be persistent in their effort to attain good results. 
Bandura’s efficacy beliefs explain this kind of behavior:  
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“Efficacy beliefs are the foundation of human agency. Unless people believe that 
they can produce desired results and forestall detrimental ones by their actions, they 
have little incentive to act or persevere in the face of difficulties. Whatever other 
factors may operate as guides and motivators, they are rooted in the core belief that 
one has the power to produce effects by one’s action.” (Dörnyei and Ushioda, 
2011:16) 

On the other hand, results of the students’ perspectives on the lesson showed that the 
perceived level of proficiency cannot be pointed out as the sole determining factor responsible 
for encouraging student participation in this lesson. There were motivational strategies 
embedded in this collaborative lesson that could have encouraged both groups to some 
significant extent in choosing to be focused on the tasks and being persistent in achieving the 
goals of the lesson.  

The motivational factors that gained most of the groups’ favorable responses, which refer to 
strongly agree and agree, are the ones listed and discussed further in this section. 

(2) Sustaining interest through a variety of tasks 

Although students did not consider the topic to be very interesting, their interest in the lesson 
was possibly sustained through the different tasks and the different sub-topics that were 
involved. Pupils were carefully grouped by mixing different levels of language ability and 
each group was given a sub-topic or theme.  

In addition, designing the lesson with a variety of tasks could have contributed to maintaining 
both the groups’ interest in the lesson. Lightbown and Spada state that: “one way of 
encouraging motivation in the classroom is to vary the activities, tasks, and materials to avoid 
decrease in attention and increase in boredom among the learners. Although learners are 
reassured by classroom routines, cases have shown that lessons that consist of the same 
routines and patterns can lead to a decrease in learners’ interest levels” (2006:65).  

To give more light to this perspective, Brophy (2004) states that  student can possibly be 
stimulated in engaging in classroom activities if they experience them to be meaningful and 
worthwhile and not necessarily intrinsically enjoyable (Dörnyei and Ushioda, 2011:108). 
More than half of the population of both groups perceived the lesson as meaningful. 

(3) Increasing motivation through support and providing a stimulating environment in 
achieving learners’ goals 

Another major factor that possibly influenced the groups’ positive perception on the lesson 
could be the stimulating environment that the teacher-researcher tried to maintain in the 
classroom. Teachers can positively influence their students’ motivation to learn by giving 
them a supportive learning environment. The motivational impact of teachers on their 
students’ learning process can be in positive or negative ways, which means that everything 
that teachers do and how they interact with their students in the classroom may affect their 
students’ motivation (Lightbown & Spada, 2006).  
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Graham Crookes and Richard Schmidt’s (1991) work in the field of educational psychology 
points out several areas in pedagogical practices that can positively contribute to increase 
levels of motivation in the classroom. One of these included the possibility of teachers to 
make their students get motivated into the lesson which can depend on the kind of remarks 
they make about forthcoming activities included in the lesson specifically at opening stages of 
lessons (Lightbown and Spada, 2006:65). 

According to Dörnyei and Ushioda, “Another factor which many believe to be the most 
important ingredient of motivationally successful teaching is enthusiasm (2011:110).” The 
topic was not only something that the teacher considered  interesting but also a topic that she 
learned from her experiences and from her university courses. In addition to the teacher’s 
familiarity with the topic, similar lesson plan was used in one of her classes during the 
previous school year. However, there is still much to be done to make the presentation of the 
task even clearer as most of the students considered the instructions and guidelines to be 
difficult to understand.  

Another way of providing positive reinforcement and a stimulating environment is through 
giving motivational feedback. Feedback can come in different forms. Sometimes a word of 
praise can be more than enough to encourage students to believe in themselves. In this lesson, 
students were encouraged to give their constructive feedback on the group presentations.  The 
teacher-researcher gave some points which the students needed to consider before giving their 
feedback, specifically on how the group did their presentation according to the presentation 
skills taught in class. Students were also informed about the importance of focusing on the 
positive points of the presentation. This is one way of promoting cohesiveness among the 
class members and at the same time encouraging them to express their opinions without the 
fear of being ridiculed. Moreover, the series of lessons were started off with a word of 
encouragement from the teacher-researcher, reminding pupils that the tasks with the topic 
involved could be challenging but possible to achieve with good results considering their 
ability.  

In addition to providing motivational feedback, the lesson offered learning opportunities for 
the learners to address their need of mastering the L2. Both oral interactions and written 
production were integrated in the lesson. Searching for information and discussing in groups 
were mainly considered for learners to know more about the topic and practice their linguistic 
skills. As stated in the main premise of expectancy-value theories, individuals apply 
reasonable effort and appreciate the value of the learning activities if they are given learning 
opportunities that will help them to be successful in the given tasks. As stated in Dörnyei and 
Ushioda’s Teaching and Researching Motivation, “A key tenet of expectancy-value theories 
[…] is that we do things best if we expect to succeed and, to turn this statement round, we are 
unlikely to be motivated to aim for something if we feel we will never get there.” (2011:115). 
Research suggests that teachers can create a classroom environment that capitalizes on student 
interests and student engagement in the lesson through providing the right instructional 
behaviors and a well-organized lesson. Thus, offering students sufficient preparation and 
assistance; giving them information about the criteria involved in making their task 
successful; and removing any obstacles to success by creating a pleasant classroom climate in 
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terms of working together to achieve goals are strategies that can be considered to possibly 
increase students’ expectancy of success. 

(4) The significance of group work 

Group work in a collaborative sense means that members of the group actively share in the 
meaning-making process. This is one of the reasons why group work is a challenging learning 
activity on the part of the teacher. It involves a lot of effort in guiding group discussions, in 
enabling the members to co-operate together, and seeing to it that everybody understands 
guidelines and instructions, and that every student participates in creating ideas. 

 It must be noted that learner motivation may be shaped by goals which are not focused only 
in academic achievement. There are other goals that may have influenced student 
participation in this lesson such as maintaining solidarity with peers or conforming to 
classroom rules that are according to the school’s norms on behavior and academic standards.  

In the different motivational components, both groups have positive perceptions on group 
work. Most of the items that had a significantly high number of strongly agree responses from 
both groups referred to the following:  I find it important to help a lot in completing our group 
tasks since I wanted my group to get a good assessment on our work; Our group work 
together to make our presentation successful; and I have contributed well to the success of our 
group tasks. These favorable responses to group work can be explained as follows: “In 
cooperative situations there is a sense of obligation and moral responsibility to the ‘fellow-
cooperators…The satisfaction for successful task completion is increased by the shared 
experience and the joint celebration.” (Dörnyei and Ushioda, 2011: 12) 

However, it would have probably given more opportunities for less able students to be 
grouped in a different way. As observation had shown, most of the students that took the lead 
in preparing the presentation were those who could be categorized as the more able ones. 
Distribution of duties was also observed as hierarchical were the decisions regarding how the 
presentation should be structured were taken by the able students. In the interviews, there 
were respondents who could be categorized as “brighter” students who experienced that they 
did most of the work and some of the members of the group were too passive. 

(5) Rewards and Satisfaction  

How students feel and experience a lesson can significantly influence their attitude towards 
the next learning activities for the subsequent lessons. It is therefore necessary for teachers to 
think about ways that will build self-confidence and self-esteem among their students. If 
learners feel that they have doubts on their ability to do a task then it is more likely that they 
will not be able to progress in their learning (Dörnyei and Ushioda, 2011: 120). This can hold 
true even if classroom resources are available and even if the brightest motivational ideas are 
employed. 

The feeling of satisfaction is one of the major components of motivation since it encourages 
students to be confident in doing future tasks. As mentioned earlier, rewards in this lesson 
were not based on grades but rather on informational feedback on what students can do and 
what they need to improve since the teacher-researcher would like to focus on the effort that 
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students have contributed in accomplishing a task and not on the end product itself. This form 
of assessment had been used in previous lessons. Covington explains the problem of focusing 
on grades as reward for achievement:  

“To the extent that students equate their worth with competitive achievement, grades 
can take on a disproportional, distorted meaning and become pursued with an 
unnatural urgency. When this intensity is combined with the fear of failure – 
essentially the fear that come may be judged incompetent, hence unworthy, then the 
pursuit of grades becomes an ordeal and the virtually assured result is defensiveness 
and excuse making (2004:96).” 

The form of assessment given to the students may have contributed to their eagerness to get 
feedback on their work. 80% of Group A and 81% of Group B indicated that they looked 
forward to getting the assessment form on how they performed on the tasks.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



55 
 

7 Conclusion 

Collaborative learning techniques used in this lesson have contributed to creating a classroom 
atmosphere in which students showed interest in the lesson for the following reasons: 

1) since it provided learning activities that stimulated to some extent their curiosity;  
2) since they considered most of the lesson procedures to be relevant in improving their 

language skills;  
3) since they considered the lesson materials and resources as supportive in achieving 

good results;  
4) and that their efforts and contribution in their group work were fairly recognized and 

assessed through the teacher’s  on-going feedback and evaluation of the group’s 
progress.  
 

Results showed that there were motivational factors within the motivational system of Keller 
(1983) that influenced students’ participation in the lesson and its tasks. It also showed that 
there were minor discrepancies between Group A and Group B’s opinion and engagement in 
the lesson.  It appeared that the more students received learning stimulation through the 
different tasks, the fewer incidents they had to be idle or inattentive in the lesson.  

Group work or peer influence played an important part in the lesson since students perceived 
it important to work for a common goal together. It must be noted here in this case that the 
grouping of students should be reconsidered carefully which means that another grouping 
technique could have been more suitable in encouraging interaction in the group. An 
interaction where all students share duties and responsibilities in doing the task could perhaps 
been better encouraged if members of the group were not hand picked by the teacher. The 
conditions where one speaker or two took the role as the authoritative speaker and who in this 
case were supposed to transfer information to the others who play a fairly passive role was 
consistently observed in every lesson by the teacher-researcher. However, group work should 
not be about a few students who are sharing their ideas; it should be about producing and 
creating together. As much as able students have something to share to benefit the group, less 
able ones must also be seen as vessels of information. 

Working in groups requires as well group norms that students are aware of, specifically in 
tolerance and acceptance of other’s ideas. Students should be used to working in teams or as a 
group for collaboration to take place effectively.  

Moreover, providing on-going feedback during the lesson and informational feedback on the 
students’ performance encouraged students to work towards the lesson’s objectives and can 
possibly influence their engagement in future lessons.  

Clear and simple instructions play a significant role in communication. There were difficulties 
on the part of the students to fully understand what they were supposed to do during the initial 
stage of the lesson. Situation of this kind was remedied when the teacher engaged more in   
group discussions and was available when students had uncertainties about the guidelines or 
instructions.  In this case, teachers’ knowledge and expertise in communicating the context in 
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the L2 was a key factor in the learning process, specifically in communicative-based lessons 
such as this that required students and teacher to use L2. There were a number of challenges 
that had to be met by the teacher on her own with almost 30 students in each class to ensure 
that communication in every group was working effectively.  

The collaborative method of teaching was not conducted without any challenges, specifically 
on the part of the teacher.  It required time, a well-thought and well-prepared lesson plan. In 
addition, strategies that may help develop the students to be organized and to be participative 
should be provided to help them cope with the demands of the tasks. Most importantly, the 
teacher needs to be a focused observer, actively engaged in the activities and be supportive in 
encouraging everyone to work together. This is where team teaching or sharing a lesson with 
a colleague can be of great help, specifically in bigger classes. 

The positive perspectives of the students and their engagement in the lesson confirm to a 
significant extent Dönyei and Ushioda’s (2011) views on cooperative learning and motivation 
which emphasizes that cooperatively organized classroom allows students to be more 
energized in their learning compared to the traditional kind of teaching where interactions are 
kept to a minimum. 

 

7.1 Relevance of the Study 

The researcher hopes that this action research will encourage language teachers, specifically 
those who are new in the profession, to reflect upon their classroom practice in a structured 
and systematic approach to find potentially useful insights in their own classroom situation 
and hopefully create or maintain motivational conditions for their pupils.  

 

7.2 Recommendations for further study 

This study only explores the motivational motives that can take place in the classroom taking 
a specific instructional method. It must be noted however that there are other social and 
cultural factors on a broader perspective that could have influenced the student-respondents’ 
motivation. The kinds of ethos, the general climate and policies that are promoted in schools 
as a whole can have a significant influence in socializing student motivation. In this regard, it 
would be interesting to study the impact of the teaching norms, academic expectations and 
disciplinary policies of the school as a whole on the students’ achievement driven attitude. 
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9 Appendix 

 

9.1 Assessment Criteria for Oral Presentation 

 
                            CRITERIA                                                                     EVALUATION  

Language  1 2   3 

Clear and appropriate vocabulary   

Clear explanation of ideas   

Linguistic factors are included   

Content and Structure 1 2   3 

Ideas are relevant to the topic   

Flow of ideas is good   

Examples are given    

Presentation  skills  and  materials 1 2   3 

Well‐prepared and confident in speaking   

Power point presentation is good   

Loud and clear voice   

 Good eye contact    

Bibliography provided   

Ratings:  

1 = has met the criterion satisfactorily; 2 = has done a good job; 3 = has done a very good job  

Teacher’s Comments:  

___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________ 
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9.2 Assessment Criteria for the Essay 

 

  CRITERIA                                                                     EVALUATION  

Content   1  2   3 

Introduction  is  interesting      

Factors  that  influence  a person’s  speech  style  are 

clearly defined          

Examples are given and explained      

Structure  1  2   3 

Paragraphing is good and coherent:      

Introduction, Body and Conclusion      

Proper use of cohesive devices       

(examples:  in addition, moreover, firstly, because,      

finally, recently, perhaps, in other words, etc.)      

Language usage and sentence construction 1  2   3 

Correct use of words and basic vocabulary      

Correct spelling and use of punctuations      

Basic subject‐verb agreement is observed    

Bibliography       

Ratings:  

1 = has met the criterion satisfactorily; 2 = has done a good job; 3 = has done a very good job  

Teacher’s Comments: 

 
___________________________________________________________________________
___________________________________________________________________________
_________________________________________________________________________ 
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9.3 Survey Questionnaire 

Student Assessment of the Lesson 
English in Pop Culture 

Why different people speak in different ways 
 

The purpose of this study for which this questionnaire is designed is to examine your attitudes 
and opinions on the lesson in relation to the way the topic was taught during the series of 
lessons. 

All the responses and information that you give will be treated with confidentiality and will 
only be used for the purpose of this study.  

Please give your honest answer by ticking the box that corresponds to your answer and by 
writing your answer on the space provided. 

Thank you for your participation. 

1. In which class did you start in this school? 
 Nursery    
 Kindergarten  
 Reception  
 Infants  
 Year 1 
 Year 2 
 Year 3 
 Year 4 
 Year 5 
 Year 6 
 Year 7 
 Year 8 

 
2. What is your first language or mother tongue? 

 Swedish 
 English 
 Other ( Please specify ) ………………………………….. 
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3. How good are you in speaking English when interacting with your peers and 
teachers?                                               

 I always feel like other students speak better than I do. 
 I can interact in a simple way, ask and answer simple questions in very basic 

areas or on very familiar topics. 
 I can communicate in simple and routine tasks requiring a simple  exchange of 

information on familiar topics and activities. I usually cannot understand 
enough to keep the conversation going. 

 I take part in a conversation on topics that are familiar, of personal interest or 
relating to everyday life (e.g. family, hobbies, travel, daily events on the news) 

 I can take an active part in discussing familiar contexts, explaining and giving 
reasons for my views. 

 I can take part in any conversation or discussion about any topic without taking 
so much effort in expressing myself using the right words and expressions. 

 
4. How useful are the following activities in improving your skills in English? 

 
 Rate the level of importance each of these work values from 1 (Least useful) to 5 
(Most useful): 
 

  1 2 3 4 5 

1. Reading  the required literature in the English subject                

2. Oral presentation                   

4. Discussing and working in groups                                               

5. Listening to the teacher presenting the lesson      

7. Discussing a given topic with the teacher      

8. Writing about a topic    

9. Reading Comprehension Exercises    

10.Vocabulary Exercises    

11. Searching for information on the Internet    

 

5. Is/Are there any other classroom activity/activities that you can suggest which 
you think can improve your English? 
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6. Attitudes towards learning English  
 
Below are statements that may have influenced your interest in or focus on studying 
English. 
Please tick the appropriate box that corresponds to your degree of agreement to the 
given item. 
 

SA = Strongly Agree; A = Agree; U = Uncertain; D = Disagree;SD = Strongly Disagree 

  SA A U D SD 

1. I really like learning English.      

2. I prefer to listen to music, watch films and read texts in 
English as opposed to my native language/or any other 
language.               

3. It is important to learn English since it is a language used 
in many countries.               

4. I find English an important language to learn because it 
enables me to learn more about what is happening in the 
world.              

5. It is important to study English since I want to be able to 
express my ideas better in the language.               

6. It is important to learn English since it enables me to 
communicate better in this school.          

7.  I prefer instructions spoken in English to instructions 
spoken in Swedish.          

8. I feel calm and confident speaking English to my peers and 
teachers.          

9. It is important to learn English since an educated person 
should be able to speak English fluently.          

10. Learning English is important for my future career.    
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7. Student Interest in the Lesson 
Below are statements that may indicate how interested you were in this lesson, 
specifically in doing the tasks. 

Please tick the appropriate box that corresponds to your degree of agreement to the 
given item. 
 

SA = Strongly Agree; A = Agree; U = Uncertain; D = Disagree; SD = Strongly Disagree 

  SA A U D SD 

 1. The topic was interesting which made it easier for me to 
work on the tasks.                

2. I enjoyed discussing the theme with my group.    

3. I had fun doing the given tasks.      

4. I gave my full attention to the oral presentations since I 
found it interesting to listen to the various themes assigned to 
the other groups.               

5. I felt encouraged to write down my ideas in my essay since 
I found the topic fascinating to write about.          

6. The tasks given were challenging which required us to use 
the given preparation time in the best way possible.          

7. I worked hard to live up to my teacher's high expectations 
for how well I can perform in any given task.          

8. I found the lesson meaningful in improving my English.      
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8. Student Opinion on the Relevance of the Lesson 
 
Below are statements that may indicate the extent to which your personal needs and 
goals in improving your English were met in this lesson.  
Please tick the appropriate box that corresponds to your degree of agreement to the 
given item. 

 

SA = Strongly Agree; A = Agree; U = Uncertain; D = Disagree; SD = Strongly Disagree 

   SA A U D SD 

1. I find the lesson useful in improving my writing skill in 
English.               

2. I find the lesson useful in improving my speaking skill in 
English.           

3. I find it important to learn about the topic since it is 
something that I can relate to my daily experiences.               

4. Being aware of the different varieties of English will help 
me adapt my speech according to whom I am talking to or in 
what situation I am in.           

5. I find it important to understand why English is used in 
different ways in Pop Culture.          

6. I find working in a group a good way of learning how to 
improve my communication using English.           

7. Discussing different ideas shared in my group made me 
understand what the topic was all about.          

8. I have learned a lot about the topic through searching on 
the Internet.               

9. I find it important to help a lot in completing our group 
tasks since I wanted my group to get a good assessment on 
our work.               
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9. Student Opinion on Lesson Procedure(how the lesson was done) 
Below are statements that may indicate whether or not you think that the lesson had 
provided challenging and meaningful opportunities for you to improve your English 
skills.  
Please tick the appropriate box that corresponds to your degree of agreement to the 
given item. 

SA = Strongly Agree; A = Agree; U = Uncertain; D = Disagree; SD = Strongly Disagree 

 
SA A U D SD 

1. Our teacher explained clearly the guidelines for the tasks 
which made it easy or me to carry on with the tasks.               

2. My teacher was more than willing to clarify questions that 
I had about the topic.          

3. Our teacher’s feedback on how we should proceed with 
our group work helped a lot in making our presentation a 
good one.               

4. Our teacher’s enthusiasm on the topic encouraged my 
interest in it.               

5. Our teacher’s on-going feedback during our group 
discussions helped us understand how we should proceed 
with our work.               

6. Our teacher gave us enough time to work on the tasks 
therefore the results were good.               

7. The sample essays about the topic which were written by 
previous pupils helped me understand more how to write my 
essay.          

8. I agree with my teacher that doing the tasks would help 
improve my language skills.          

9. It was easy to find information about our theme on the 
Internet.               

10. I find the given guidelines for the tasks good enough to 
understand how I should proceed with my work.          

11. The tasks together with the topic were challenging but 
were within our ability.          

12. Our group worked together to make our presentation a 
success.               

13.  I encouraged the group to follow the guidelines for the 
given task to get good results.               

14. Being divided in smaller groups provided opportunities 
for me to share my ideas without being worried that I might 
say something wrong.          

15. I encouraged every member in my group to come up with 
ideas that would make our presentation a success.               
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10. Satisfaction and Rewards gained from the Lesson 
 
Below are statements that may indicate how satisfied you are with the support and 
feedback you received during the lesson in relation to the results of the given tasks. 
 
Please tick the appropriate box that corresponds to your degree of agreement to the 
given item. 
 

SA = Strongly Agree; A = Agree; U = Uncertain; D = Disagree; SD = Strongly Disagree 

Satisfaction and rewards gained from the lesson SA A U D SD 

1. I enjoyed the lesson.      

2. I have contributed well to the success of our group tasks.         

3.  I find the lesson and its tasks meaningful to further 
develop my language skills.  

        

4. Taking part in discussions and oral presentation helped me 
gain more confidence in speaking in class. 

        

5.  I look forward to a lesson similar to this lesson.         

6. Following the guidelines for how to write the essay has 
helped me gain more confidence in writing. 

        

7. My teacher has assessed my group’s work fairly according 
to the evaluation criteria described in the class.  

     

8. My teacher has assessed my essay fairly according to the 
evaluation criteria described in the class. 

     

9. Thinking about my teacher's words of praise on how well 
we worked on our tasks makes me feel encouraged to focus 
on achieving better results in the future. 

     

10. After handing my work, I looked forward to getting the 
task assessment form from my teacher to see how well I did 
my work.   

     

11. I am satisfied with the feedback about our oral 
presentation that my group received from another group. 
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9.4 Face-to-face Interview Questions 

(1) Interest  
Do you think that the topic was fun to discuss but at the same time challenging enough that 
made you work harder on the tasks? Give reasons for your answer. 

What do you think were the things that made you interested to do the tasks/ or not want to do 
them? 

(2) Relevance  
What do you think of the idea of working in a group in this lesson? Do you think that it has 
helped you understand more about the topic? 

What did you learn in your group discussion that you would not have learned otherwise if you 
worked on your own? 

(3) Expectancy of Success in the Tasks 
Do you think that the result of your group work depended a lot on how you and your peers 
discuss the topic?  

What do you think were the reasons why your group work was successful or not successful? 
(In terms of resources given: lesson materials such as printed guidelines for the tasks, 
discussion of the topic, sample essays, time given for preparing the tasks.) 

How important do you think it is that teachers actively involve themselves in group 
discussion? Do you think their support and guidance can help the quality of the work? 

Do you think that teacher’s guidance is important in understanding a task in order to complete 
it? Or do you think that it is still possible to have good results without any help from a 
teacher? 

Were the guidelines for the tasks clear? If yes, in what way/ways were they made clear? If no, 
why were the guidelines not clear to you? 

Were the lesson materials and resources good enough to help you carry on with your tasks? 

(4) Rewards  
How do you define the lesson in general, was it meaningful?   

How about the various tasks involved like brainstorming, planning for your presentation, oral 
presentation, etc. Do you think that these activities made the lesson meaningful?  

In what way has the lesson improved your language skills? In for example, speaking, 
organizing things, communicating with your group mates, listening, and writing? 

 In what way have these improved your skills? Did this make you stay focused or busy all the 
time during the lessons? 

Do you look forward to having a lesson of this kind again, such as having group work, open 
discussion with your teacher, writing about the assigned topic, or others?  
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9.5 Sample Essays 

9.5.1 Essay 1 
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9.5.2 Essay 2 

 

.  
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9.5.3 Essay 3 
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9.5.4 Essay 4 
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9.5.5 Essay 5 
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9.5.6 Essay 6 
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9.5.7 Essay 7 
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9.5.8 Essay 8 
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