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Synopsis:

The main purpose of this thesis is to study what kind of citizen the Japanese curriculum aims to
create and what language and words are important in doing so. The research is based on three
main materials; First, the Japanese middle- and high school curriculum in civics. Second, two
semi-structured interviews (with a civics professor at Tokyo Gakugei University and a civics
teacher at a Tokyo elementary school). Third, a moral education pamphlet commissioned by the
Japanese Ministry of Education. This thesis is built as an expansion of a study, previously
conducted by the author, on comparing the Japanese and Swedish curriculums in their goal of
creating national identity.

The results of this thesis show that the Japanese curriculum holds its country’s traditional values
and culture high and that moral education has taken a more dominant position within civics
education. The citizens of Japan are supposed to be hard working, as to contribute to society, to
protect the culture and values of Japan, and are expected to coexist with their fellow countrymen.
The results of this study also point towards that Japanese citizens should play a more active role in
the international community, to further help the Japanese economy and to spread Japanese values
abroad. Important words are 7£ ¥ 74 X 5, 3648, IE3, A 1E, {5#E, 3U{t among others. Most
importantly, this thesis shows that the contents of the curriculum are very vague and that the
teachers are responsible for interpreting the intertextual meanings of the curriculum contents. The
teachers are thus assumed to be part of the cultural hegemony to understand the curriculum.
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1. Prologue

“Ask not what your country can do for you —
ask what you can do for your country.”

John F. Kennedy

1.1 Presentation and research motivation

This famous quote by former US President Kennedy has always fascinated me, as it
captures the spirit of patriotism. Therefore, I wonder what different shapes the aspect
of patriotism takes in different countries. While enrolled in the international student
exchange programme at Tokyo Gakugei University in 2014/2015, I was able to
discover more on the everyday life in Japan, and the Japanese society struck as a
manifestation of Kennedy’s quote. For example, one could hear politicians, standing
in the streets, giving speeches about working together for the greater good of the
country. They could also be seen on the TV, where they used high language to defend
the decisions Japan has made on the political scene. Or, for that matter, just by
observing the work spirit at different kinds of workplaces, one could see that there
was a special feeling to it. The thought that has come to my mind more than once is;
“Why do Japanese people place so much effort into this collectivistic thought process,
and what made them do it?”

Ever since the conservative Liberal Democratic Party (LDP) came back into power in
2012 with Prime Minister Abe as leader, media has been reporting that Japan has
taken a turn to the right, with a more nationalistic and hard-line approach to what
decisions it has been making.' The latest major overhaul of the Japanese curriculum
was before that, in 2009, but with amendments made in 2012 by the LDP government.
It seems that the Japanese Ministry of Education (MEXT) under the LDP led
government is clearly influencing the curriculum to be more focused on traditional
values, as well as recasting historical descriptions of Japan in a more “patriotic” way.’
As a graduated social science and history teacher, it is interesting to know how the
wider aspect of this previously noted phenomenon came to be so firmly incorporated
into the Japanese society. Where else than in schools do you form and meld together
the citizens of tomorrow?

During my stay in Japan, I conducted a small study on this matter. The study was
based on interviews with one civics professor and one civics teacher, as well as a
handful more of informal interviews with other teachers at the school. The interviews
asked about their view of the Japanese curriculum’s goal of national identity. This
thesis is meant to continue and expand that study. There are, aside from the
aforementioned self-asked question and the previously conducted study, two main
reasons for choosing this topic: the increasingly active nationalistic agenda of Japan
and that the goal of the national education programme affects the future.

' Jiji Press. “Analyzing Abe’s fixation on the Constitution” in The Japan Times 2015-07-22.
? Fitzpatrick, Michael. “Japan’s Divided Educational Strategy” in The New York Times 2014-10-12.
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Due to the fact that Japan under Abe has had an increasingly nationalistic agenda, this
has set the country on a collision course with its neighbours. The right wing
government of Japan and its pro-nationalistic politics has led to rising diplomatic
tension in Asia, especially tearing up old wounds in China and Korea.’ Further, Japan
also stands at a crossroad, choosing between co-operative vs. competitive
globalisation. Will Japan work together with other countries to create a better world,
or will it flex its muscles and try to regain some of its lost pride by competing with
everyone else?* Also, the greatest tool a government has, for deciding the course the
country is going to take in the future, is education. Consequently, expanding the
curriculum studies research field is important.

1.2 Research questions

The focus of this study will be on the Japanese middle and high school curriculum.
The research questions will be as follows:

*  What kind of citizen does the Japanese curriculum want to create, and how is this
citizen constructed in the curriculum’s text?

*  What language and key words are important in the Japanese curriculum and how
does it show in the content of the curriculum?

2. Previous research

Regarding research about patriotism, MacIntyre points out that patriotism “[...]]is
defined in terms of a kind of loyalty to a particular nation which only those
possessing that particular nationality can exhibit.” This is contrasting the dedication to
an ideal (e.g. the cause of civilisation or freedom, the fight against communism etc.)
that anyone can hold, regardless of nationality.” Furthermore, patriotism does
generally involve a peculiar regard for the particular characteristics, merits and
achievements of one's own nation.

As how to define citizenship, Turner is defining it as a “[...]set of practices (juridical,
political, economic and cultural) which define a person as a competent member of
society, and which as a consequence shape the flow of resources to persons and social
groups.”’ Turner argues that these practices are related to different content of social
rights and obligations, the form thereof and the social forces that create them. The
content of citizenship refers to the nature of the rights and duties of those who hold
citizenship. These rights and duties relate individuals to a political community.® He
also argues that globalisation is leading to problems regarding the relation between
individuals and macro societal structures, as well as nature and the environment.

? Tepperman, Jonathan. “Asian Tensions and the Problem of History” in The New York Times 2013-05-
24,
* ibid.
> Maclntyre, Alasdair. 1984. Is Patriotism a Virtue? The Lindley Lecture, University of Kansas, p.3
6 o1 -
ibid., p.4
" Turner, Bryan S. 1993. Citizenship and Social Theory. SAGE Publications. London, p.2
¥ ibid., preface p. x
% ibid., p.2
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According to Weber and Durkheim, the phenomenon of citizenship is a modern
replacement for religion and clan structures. Furthermore, they argue that Christianity
played a vital part, as its organised form lay the foundations for community based
group structures.'® This, however, cannot be applied to Japan as it has never been a
fully Christian country. This is argued for by Turner, who points out that the way to
modernisation, thus the formation of citizenship and self-image, in every country has
been different."’

Miller continues the discussion of self-images as he concludes that nations create
stereotyped “national characters” — pictures of how a genuine countryman should
behave, how he dresses, what aspirations he has and so on. Of course, nobody fits this
scheme with complete accuracy, but the variations of the displayed sub-traits of the
individuals will manifest a common theme.'? Continuing the homogenisation
tendency, construction of national stories play an important part; “Since it is essential
to national identity that we should see ourselves as continuing the work of our
ancestors [...] we rewrite history so as to project back our own traits and our own
values on to those ancestors.”"”

Dierkes suggests that the self-image of the Japanese in history textbooks started out
seemingly neutral during the US occupation and a few years thereafter. During the
70’s and 80’s, this image took a turn to the political right, as the so called H A& A
(Nihonjin-ron, theories of Japanese cultural specificity) literature reached its peak.
This literature was popular by right-wing politics, that sought to protect the emperor’s
reputation. Two characteristics of the authors of this literature are the focus upon
(ethnic) homogeneity and the concept of “Land = People = Culture = Language”.
They also perceive Japanese culture and society as something very distinct from other
societies outside Japan.'* Since the 80’s, this school of thought of essentialised
Japanese uniqueness has been heavily criticised, both within and outside Japan. It still
remains popular and powerful within Japanese academic discourse."

Dierkes also argues that the Japanese society still has some lingering pre-modern
tendencies in its education sector. It offers “no strong accounts or even arguments for
why the developments they observe might be occurring, how they occur, and what or
who propels them.”'® He also writes that “assuming basic differences carried over
from pre-modern social structure, all members of the essential groups become carries
of their values or attitudes and enact these values in their behavior[sic] and
decisions.”"”

' Turner, 1993, p.4

"ibid., p.11

2 Miller, David. 1996. (Symposium on) On Nationality. Clarendon Press. Oxford, p.413

B ibid., p.413-414

' Dierkes, Julian. 2010. Postwar History Education in Japan and the Germanys. Routledge. New
York, p.102-103

% ibid., p.103

' ibid., p.104

7 ibid., p.104
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Eyal Ben-Ari has made a study on how institutions in Japan (in his case, preschools)
standardises children into homogeneity. He argues that, although there are differences
in philosophy in the different institutions across Japan, the differences usually only
come out as different themes, rather than real changes. This is supposedly due to the
teachers’ repertoire, memories and own experiences of their childhood. The routines
have been so internalised due to being raised to become a citizen of their time, that the
teachers have a hard time “thinking outside the box”. On top of this, Ben-Ari argues
that, through written documents, Japan enforces very strict guidelines on how to raise
children. The manoeuvre space thus becomes very limited."®

3. Research material

This study draws its materials from three sources; the revised 2009 Japanese
curriculum for civics for the middle and high schools, two interviews with a professor
and a teacher, and a moral education pamphlet.

In 2012 the LDP government, led by prime minister Abe, made amendments to the
2009 curriculum — expanding moral education in preparation for it to become a
separate subject in the next curriculum due in 2019. The sections on traditions and
Japanese culture were also expanded." Therefore, the first research material of this
study is the 2012 amended version of the 2009 Japanese middle and high school

civics curriculum: [IZEIRRE AR (Shin kyoiku katei: Komin, New Curriculum:
Civic Studies). The curriculum is made up of three sections: H{X L% (gendai shakai,
contemporary society), fi B (rinri, morals) and B (seiji, politics) combined with
&% (keisai, economics).

I have focused on the first two sections (contemporary society and morals), as they
contain more text regarding citizen construction, rather than the other sections. It
should also be noted that due to the size of the study, elements that specifically handle
history and religion has been left out, even though that they are part of the
“contemporary society” section. This is due to the same reason as with the politics
and economics sections.

The “contemporary society” and “morals” sections are further dissected into sub-
categories. Under “morals” we find, amongst others, [ Affj& L CTOFED HAX |
(ningen toshite no arikata ikikata, the raison d'étre of mankind) and T[EFEfE2 24
XDHHARNE L TCOHER] (kokusai shakai ni ikiru nihonjin to shite no jikaku, self-
awareness as Japanese living in a global society). Under “contemporary society” sub-
categories as [ BIXftEE & A& UTIEY 45757 (gendai shakai to ningen to
shite arikata ikikata, contemporary society and the raison d'étre of mankind) and 3k
X A% HEE LT (tomo ni ikiru shakai o mezashite, aiming for a society
of coexistence).

'8 Ben-Ari, Eyal in Goodman, Roger, et al. 2002. Family and Social Policy in Japan. Cambridge
University Press. Cambridge, p. 120-121

' Seiji Kawasaki, professor in civics, interview Tokyo Gakugei University, 2015-05-11 & Kawasaki et
al. 2010 Chitko shakaika e no apurochi — Shakai kyoshi no senmonsei ikusei, The Approach to Civic
Studies in Middle and High School — Specialised Training for Civics Teachers. Tokyo Gakugei
University Press. Tokyo, p. 33-35
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Under these sub-categories, important focus points and words are listed, as well as a
general explanation of what the teacher needs to convey to the students. The
important parts are only explained in general terms, which gives the teacher a big part
in interpreting the text. More of this particular section will be discussed below. The
curriculum is currently not available in any other language than Japanese.

The Japanese curriculum has changed eight times since the Second World War. The
latest change took place in 2009, when it replaced the 1999 curriculum (which in turn,
was almost identical to the 1989 version). The older curriculum wanted what MEXT
called “to conclude post-war education””” and such, it focused more on the
introduction of information technology”' and the emerging concept of globalisation™.
The sentence fE2DZALNE L A LRI CTh - 72, | (“Shakai no
henka ga hageshisa o zokaishita jiki deatta”, It was a time when societal changes
were increasing violence.) reflects that the changes must have been quite stark, since
the need to teach students how the society deals with these changes™ shows in the
past curriculum.”* Due to the size of the study, only this brief comparison of the new
curriculum to the 1999 curriculum was made.

The second piece of research material consists of two previously conducted semi-
structured interviews, processed through various forms of qualitative analysis. The
interviewees were with Seiji Kawasaki and Takahiro Ueno. Kawasaki is a professor at
Tokyo Gakugei University, where he is researching multicultural education and civics
education. He also co-wrote a book on the topic of comparison of the Japanese
curriculums. Ueno wrote a masters’ thesis on nationalism in Japan and works as a
civics teacher at a Gakugei-affiliated elementary school. It was also from these
interviews, that the key words of the study were deterred. The key words are words
that are important words and sentences in the curriculum that specifically foster and
add to citizenship construction. The methodology was then based on on these key
words. More on that in the following chapter.

In this form of interview based material the researcher's pre-understanding (the
researcher's own thoughts, feelings and experience) is of great importance.” In this
case, the language barrier acts like a filter, since the interviewees, according to Levi
McLaughlin, probably can reproduce the most genuine answer in their own native
language.* Therefore, the interviews were conducted in both English and Japanese,
jointly. The amount of interviews is small, but closely related to the research
questions of this study.?” The interview questions were related to how the newest
curriculum differs from the previous one, if there is more patriotic content added to
the new curriculum, what kind of citizen the curriculum wants to create, etc.

20 W14 B DIIREL, sengo kyaiku no sokessan (my translation)

ML) 2 — X B ORRIC o TR 2RI U [...], konpyita gijutsu no hatten
nitomonatte johokashakai ga torai shi (my translation)

2EBACI ST B AE B, kokusaika ni taio suru shakaika (my translation)

B DB K IGT DA FL, shakai no henka ni taié suru shakaika (my translation)

** Kawasaki et al. 2010, p. 32

3 Stukat, Staffan. 2011. Att skriva examensarbete inom utbildningsvetenskap. Studentlitteratur AB.
Lund, p. 36

*® McLaughlin “All Research is Fieldwork: A Practical Introduction to Studying in Japan as a Foreign
Researcher” in The Asia-Pacific Journal, 30-1-10, July 26, 2010

*7 Esaiasson, Peter et al. 2007. Metodpraktikan: Konsten att studera samhille, individ och marknad.
Upplaga 3. Norstedts juridik. Stockholm, p. 180-183, p. 189-190
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During the interviews with Kawasaki, he said that the 2009 curriculum differs, at
large, from its predecessor on the following points. This list of important changes acts
as the base for the analysis:

* More importance on fostering abilities of criticism, statement and discussion

* More importance on history education (especially on Japanese history
in the area of World History and on studying cultures)

*  More importance on religion

*  More importance on moral education GEfEZE, dotokukyaiku) in all aspects of
school education - as such, the fi®H (morals) section has been expanded

*  More importance on studying "raison d'étre" (£ ¥ 74 X J7, arikata ikikata) & how
to live as human beings in "Contemporary Society" (Civics)

*  More importance on studying "Happiness (321, kofuku), Justice (1E3%, seigi) and
Equity (A 1E, kosei)" was added for students to investigate & understand societies in
"Contemporary Society" (Civics)

* The concept of W & V ZH (yutori kydiku, relaxed education, i.e. less tests and more
free education structure) has been abolished®

The increased focus on JE{EHE (dotokukyoiku) has spawned the word 7E V) 54 X
J5 (arikata ikikata).”® When defining 7£ ¥ J5/£ & J7, the word can be split up into 7
W 77, (way of being) and ZE = J5 (way of living). When used together, it more closely
translates into the French word “raison d'étre”. Other sentences that appear stronger in
the latest curriculum are [ZEA3IZ%f 9 25 BAXD & (seimei ni taisuru ikei no nen,
respect and reverence for life) and [t & 12 | (tasha to tomo ni, coexistence
with others). &< 31V (dento ya bunka, (Japanese) tradition and culture) is also
now a prioritised subject within social sciences.

Interestingly, the phenomenon of [ & W ZEF | (yutori kyoiku, relaxed education)
has been abolished from the curriculum.’’ The concept was introduced as a revision to
the curriculum guidelines of 1977, to reduce extensive examinations. Further, subject
content as "No Child Left Behind" measured the number of teaching hours, and extra-
curricular activities, to reduce the burden of students.>

The third piece of source material is an interesting publication; one which middle
school sections are closely linked to this study — the moral education study pamphlet
material [0/ — K] (Kokoro no noto, Notebook of the Heart). This pamphlet
was distributed to every elementary and middle school in Japan in 2002. According to
MEXT, /L2 / — | is meant as “[...] a study material in which desirable morality
for children is clearly and understandably described and explained.”*

% Seiji Kawasaki, interview, 2015-05-18 & Kawasaki et al. 2010, p. 33-35

¥ Kawasaki et al. 2010, p. 33

% ibid., p. 33

*libid., p. 33-34

32 Toda, Hiroshi. “Yutori kyoiku" minaoshi to gakushii shidé yoryé no arikata, Review of “Relaxed
Education” and the Nature of the Curriculum Guidelines in Rippé fo chésa, Legislation and
Investigation 2009.8 No.295, p. 66-68

33 Ministry of Education, Culture, Sports, Science and Technology (MEXT). Japanese

Government Policies in Education, Culture, Sports, Science and Technology. 2002. Chapter 3 For the
Cultivation of "Richness in Mind" Section 3 Efforts Aimed at Nurturing "Richness in Mind", section 2a
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Furthermore, “[...] it is expected that children broaden the understanding of morality
and become aware of their own development in morality by actively participating in
the morality classes.””* The pamphlets consist of what can be categorised into four
parts;

(i) "mainly something concerning oneself" To acquire desirable life-style, to have strong
will to complete tasks, to have enough sense to tell right from wrong, to love truth, to
improve oneself, etc.

(i1) "mainly something concerning others" To be polite, to care for others, to encourage
each other, to respect the personality and standpoint of others, etc.

(iii) "mainly something concerning nature and piety" To cherish and protect nature, to be
moved by something beautiful, to have a sense of piety for something beyond the power of
human beings, to respect the life of both oneself and others, etc.

(iv) "mainly something concerning collective values and society" To be aware of the roles
and responsibilities attached to a member of society, to improve the collective welfare of
society, to respect law and order, to be fair and just, to understand the importance of
labor(sic], to cherish homeland and soil, to work for the development of the homeland, to
contribute to world peace and the happiness of mankind, etc.*

The very title, Notebook of the Heart, begs the question of what meaning the “heart”
has. Is it the actual heart, the soul or something else? Regarding what the pamphlet
treats, one can assume that it aims for the soul, or rather the spirit of being a good
Japanese citizen.

4. Theory and methodology

Regarding the text analysis, there are a number of different sub-categories, but
clarifying the structures of thought within the Japanese curriculum, as well as
investigating the discourses with focus on words and passages, will be the main
goal.* The research questions consist of how the Japanese citizen is constructed, and
what language and words are important — therefore the text analysis is the important
methodology here.

This study will utilise Fairclough’s theories on discourse and text analysis. In these,
he highlights the fact that language is a part of social practice and is chained to the
“agents”, and their context and background, who are using it. This is especially
important to understand when analysing political texts (as curriculums are in one way,
since topics and foci in curriculums are chosen (in)directly by politicians).’’
Fairclough makes an example of left-wing discourse, where phenomenon such as
“capitalist globalisation” and “the global economy” have commonly accepted
connotations within their group. Also relations between words are shown in a new
light when dissecting who uses them, i.e. what the intertextual relation between the
words “companies” and “capital” has, depending on who uses the words.*®

3 MEXT, 2002, section 2a

% ibid., section lc

3% Esaiasson et al., 2007, p. 238-240

37 Fairclough, Norman. 2003. Analysing Discourse — Textual analysis for social research. Routledge.
New York, p.35

¥ ibid., p.136

10
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Speaking of intertextuality, it is equally important to understand what was left out of a
context as to see what was included in it. By choosing to exclude something, one can
also influence what is transferred to the second party.*’

Furthermore, political and curricular texts can also be seen as a struggle for hegemony,
such as to impose feelings and to urge to specific actions. By choosing and placing
words and sentences in different ways, meanings, assertions and assumptions of said
words and sentences change.*’ Fairclough makes it clear that all forms of community
rest and depend upon meanings that can be taken as given, something he calls
“common ground”. Upon achieving hegemony, one can change this common ground
more ea}‘slily, and as such, change assumptions on what is required to be done by a
citizen.

For procedural matters, it should be pointed out that the first step of the analysis was
to begin with the the list of important key words from the curriculum. As stated
earlier, the base for this study was the list of curricular changes received from
Kawasaki. Further on, during the interviews with Kawasaki and Ueno, more
interesting key words were discovered, further broadening the base of analysis. From
the results of these interviews, the search was expanded to other sentences and
sections related to this study, i.e. sections on globalism, and Japanese values, to see if
other key words of importance could be found there. This is motivated by the fact that
these sections play an essential part in the curriculum’s citizenship fostering
descriptions, as they urge the students to harbour distinct feelings or act in a specific
way. ** These sentences and passages of text were then extracted from the curriculum
in their entirety. This was done to display the context in which the desired effects and
aims of the text show."

Every translation in the analysis are my own. The translation process was made by a
combination of language proficiency and Japanese dictionaries. The material was
searched for the previously stated important key words. If the passages of text that the
key words appeared in had a connection to the research questions, they were then
translated and analysed.

5. Analysis
5.1 Introduction of the analysis

As indicated above, the analysis is based on the list of changes and important key
words deducted from the interviews. The results from these, together with the
expanded search in the curriculum have shown three distinct thematic groups; “morals
and ethics”, “tradition vs. globalism” and “Japanese values and the Japanese way of
life”. The first group discusses moral education and how citizens of Japan are
supposed to interact with with their fellow countrymen, and society on different

levels, in order to live a “fulfilling life”.

39 Fairclough, 2003, p.47
0 ibid., p.45-46

*ibid., p.55-56

2 ibid., p.45-46

* ibid., p.8

11
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The second handles the clash of traditional culture and the globalised world, and how
the Japanese citizen should relate to these two. The third group, focuses on the
“typical way” of Japanese culture, and the importance of being aware of ones’
Japanese identity.

These thematic groups have the most predominantly citizenship creating elements in
the text. Segments from the text containing the key words are translated and analysed
for how the text constructs the citizens of Japan. It should be noted that the Japanese
curriculum uses vague terms when describing the important foci. This leaves the
teacher responsible for deciphering the text and applying its contents to the actual
classroom education. There are sections called [PNEDOHEAR ] (naiyo no
toriatsukai, handling of the content), but they are also used with broader terms or with
only a few examples, still leaving the teacher in charge of applying the content to
actual teaching.

5.2 Morals and ethics

During the interviews it was revealed that, due to a right turn in politics in 2012, the
Abe-led government the wanted extra focus on the f@E (morals) section, and so
expanded it in an amendment to the curriculum the same year. This was made in
preparation for the morals section to become a separate, new, subject in the 2019
curriculum.*

Starting out with the words =4 (kofuku). 1EF% (seigi). ZNIE (kosei), which have
been more emphasised in the 2009 curriculum, they are defined in the following
paragraph:

FREOEREE B R T L LML LT, [ @, Ef . AF | 2R
LTEBEEW ., ZHBIFENNCEY EiF50TiEe<l, Hx NOFES £3FE
L7z NEZTE DR LB () TD12DICENTIN D7t O
RE L L CHEbRRE 253217 TS (AIE) DEMER LN L 3XTO A
WCESTHEFE LWMIRREZEZ D (IEF) &V ) X H I, FAAIZEE ST
o ZLNEETHD, ¥

To interpret the basis of the prior issues, we will want to understand the words
happiness, justice and equity. Rather to pick up each word individually, we know
that to achieve happiness, one must lead a fulfilling life, in which the individual
receives appropriate and equal, fair, care from society, as well as taking all the
desirable, just, actions towards this society and all humans in it. It is important that
one understands the relation these words have to each other.

Here, the curriculum shows that happiness means to have a fulfilling life, justice is to
receive equal treatment, that all citizens contribute equally to society, and that
equality is that everybody receives the same treatment, whether it is by the law, the
society or by other people. This passage of text is idealistic in its nature.*

* Seiji Kawasaki, interview, 2015-05-11 & Kawasaki et al. 2010, p. 33-35

*> Ministry of Education, Culture, Sports, Science and Technology (MEXT). 2012. Shin kyaiku katei:
Koémin, New Curriculum: Civic Studies. Tokyo, p. 4

* Fairclough, 2003, p.8
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The word “happiness” has a very general meaning here, since the (intertextual)
meaning, and thus the relation the students are supposed to have to the word, is
decided by the Ministry of Education (MEXT)."’

The key words [ZE/3IZ%5 9 2 BRALDER ] (seimei ni taisuru ikei no nen, respect
and reverence for life), opens up the fi B (morals) section of the curriculum as seen
in the following sentence:

NI E DR & Akt 2 B o&ICESWT HEMICKIT 28 0F
e A E LTOIED HFAEXFIZOWTHME BREZEDIEL L LB,
N DIERRIC S D 5 BB ER Z @, hE LA E 53K LTHOEDE
DHESIEIE L, Bilkb 5 NEE L TCHEREN L EBELZE TS, 8

The spirit of human dignity, respect and reverence for life, along with deepened
understanding and meditation on the way of life and adolescent self-forming,
increases the practical willingness to strive for the formation of ones’ personality.
Living together with others encourage this personality self-establishment and foster
the necessary abilities and attitudes to become a sensible citizen.

Here, a collectivistic approach to the formation of the individual shines through. The
focus is on the coexistence with the group, and through it learning respect for life, as a
necessity for the student to become a respectable citizen. This sort of text imposes a
feeling, in this case that one cannot become a full adequate member of society if one
does not live together with others. And so, the drive for continuing the current
collectivistic hegemony is put into place.*

Speaking of living together, other important key words, {5 & $:4Z ) (tasha to
tomo ni, coexistence with others) are brought up in the curriculum. Regarding this,
much focus is put upon the community level of society — such as your neighbours, co-
workers and so on. This following passage is taken from the BL{#E2 (gendai shakai,
contemporary society) section and seems to place {13 & 312 in a context of
juridical matters:

A OB E 2 LT, EROHER ORI, B0 R L IECHIO B &
OVRE|, FRESEDOED FITHOWTHAREZEE EBEE IR0 5 HBEEZFED
SHDH L LB, EMmOBEE, B - R LB - 255, AR OB & FE2R
EIZonTHERSH, i LES HMIUSOVTHRER DS TS,

Based on the respect for individuals and the security of citizen's rights, we discuss
the significance and role of rule of law and norms as well as the judicial system
associated with the Constitution of Japan. Sections of matter also include discussing
respect for life and freedom, rights, responsibilities and obligations. Also to be
noted, are topics such as equality and human dignity, to deepen awareness about the
ethics of living with others.

7 Fairclough, 2003, p.136
* MEXT, 2012, p. 9

* Fairclough, 2003, p.45-46
 MEXT, 2012, p. 5
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Ethics, in this case, seem to be the rights and obligations of the citizens, respect for
the law, and different opinions and cultures. A kind of "live, and let live” mentality
can be seen here:

BAORTEIRICOWT, AR AMEOMRRE & 150 XERICET 2 NA 2 b
W OTEE TEANOETE | NEOEBETH, ZbZFAx BB IILD
S THEEZER L TNWDL I EAHERIED , I bREES DHHERITIHIESR
B, BHR EOSHENH L E AL, MALFEANEE LAV

NHEEZTHNSEW) TF L EHITEZLME ] IZONTERIE D,

F, FHERIEOEY HE2E2 DB THHMERIE | 280 LFsz LT,
EROGEESMOERLHEMIED L L LIS, AIEREHEITO DD TR
RFIEDOBERRLIZHONVTH,ELOBEE LTELXZLNDL LT TS, !

Regarding modern democratic politics, guarantees for the fundamental human rights
are the “respect for the individual" and “the rule of law”. This is how people are
able to form a society, and we need to work together to understand this. We live in a
society where law and morals exist, and we need to understand that there are social
norms, i.e. religion, that the individual have to respect. This respect is crucial, so we
need to discuss the "ethics to live with others." In addition, we will study the
judicial system. To understand the “jury system”, and the importance of judicial
participation, we will study the significance of ingenuity and punishment, as well as
how to carry out a fair trial, and what problems are connected to this.

This passage also focuses on the importance of fairness, maybe as an effect of the
extra focus on justice (1IEZ%, seigi) and equity (/A 1E, kdsei). Fairness and equity are,
according to the curriculum text, absolute to achieve the basic human rights, and the
citizens of Japan should therefore strive to achieve this. This segment is expressing
the idealistic approach to moral education and one of the ideals that the citizens of
Japan must strive for.”

The curriculum text above, which is taken from the contemporary society section,
seems to stress that understanding the rule of law and one’s rights and obligations is
important for coexisting with others. But the segment from the f##E (morals) section
focuses on a different view:

BRICAEZD2HACOMER L OKRBROMAEZIRY KD Z 2B LT, HFFEM
DEFREPELEf IS, B oEkichET O hE L ERicAEELHE
DAEZFIZONWTEZSEDL L LB, BCOAZ HFRBMAOMBLAOGRE &
BN TVWE D x b sE5, &

By reviewing our own personal experiences and hardships in the modern society,
we can understand the significance and challenges of adolescence. This is how we
should think, and how we should discuss about how to aim for self-forming, and on
how to live together with others, as well as the ethical problems tied to the modern
way of living.

I MEXT, 2012, p. 5
>? Fairclough, 2003, p.8
> MEXT, 2012, p. 9
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This segment instead focuses on the challenges of modern society, connecting to the
students’ own experiences and on how to use them to grow into a person that can live
together with others. Furthermore, the students are encouraged to actively participate
in society in general. This is worded as an urge to the students.’* As society is built
upon the contribution of everyone, democracy also plays a role. This is of course
shown in the curriculum, where students are encouraged to participate, not only in
society in itself, but also in the democratic system that makes up society. To take heed
of ethics, is also noted:

BRDORFEBAR &L BUAS IO E IR NME ORI, ERITHE, gL

TN EOZ RO TG AR SEREOHNL & ZE], Bt REERE
MES) 533070 E BOKEEIEIZE D 2 BURDAE D 72O W TERAERE & D))

DY NLRMERO SED L LB, REEIRICB T AN L ERICHONT
BESE, RS MOEENE L REHRICE O TH BAE HMBIZOVWTH
WEARERDSED, ¥

The guarantee of fundamental human rights of the modern democratic politics and
the importance of political participation. We will study the status and role of the
emperor to deepen the understanding of our national sovereignty. Pacifism and
Japan's safety, parliamentary democracy and the separation of powers, such as
politics are stipulated in the Constitution of Japan. Along with the aforementioned
points, we will focus to deepen the recognition of the the ideal relationship between
people, discuss the role of the individual and the state of democratic politics. This
will lead to a deepening awareness among the students about ethics, and how to live
their own life. Also, this stresses the importance of political participation in a
democratic society.

The phenomenon of (W & V) ZE | (yutori kyoiku, relaxed education, i.e. less tests
and more free education structure) has been abolished in the curriculum. According to
Kawasaki, this was also because of the right turn of politics in 2012.°° When asked
what the reason for this was, he answered that the government wants to improve
academic results. The previous relaxed attitude was thought to not foster enough hard
workers.”” Omission of this whole phenomenon sends a clear signal that Japanese
society does not rest upon relaxation.”

5.3 Tradition vs. globalism

The studying of =#E°3CAt (dentd ya bunka, traditions and culture) has been
emphasized, in a way it had not been in 1989/1999. This was, according to Kawasaki,
due to the new nationalistic policies by Abe, starting in 2012. And so, this section has
been expanded, as well as the sections on traditions and domestic culture.”” This
stands in contrast with the more globalised approach in the curriculum, continued
shortly. Understanding traditions and culture seems to have a central point in the
transition to adulthood and understanding society itself, according to the curriculum:

>* Fairclough, 2003, p.45-46

> MEXT, 2012, p. 5

%% Seiji Kawasaki, interview, 2015-05-11 & Kawasaki et al. 2010, p. 33-35
37 Seiji Kawasaki, interview, 2015-05-11

38 Fairclough, 2003, p.47

%% Seiji Kawasaki, interview, 2015-05-11 & Kawasaki et al. 2010, p. 33-35
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FHEH L BCORRAEECB T 2 EEYNOETH LM I, H O FEBL L%
AT A A BN, AGHE STl 22 23 B A CIE R O PR % 2 22 X+, Bifttk
BB LIFEOEXFIZONWTHERED SHL, ©

To understand the significance of adolescence, we will discuss the lifetime
formation of one self, self-realization and professional life, social participation.
Furthermore, we will discuss the challenges of self-formation while touching on the
tradition and culture. Also, we will deepen the awareness about the way of life of
youth in modern society.

The curriculum articulates tradition as the foundation for the building of character,
regardless of gender and occupation:

HREHOBERZHAML, HOORNEIZHME AW, S LD O T,
EEHEERIEL2HEEEEYIT, B2 T 225 > EEEH T
HD, AL D EITHR Y SEoFEE T, BRI E D E W E DT,
MERBELR2RNO LY L<AEL2 LoEESZHMRIETS , 712, B2
DEEHOBEZIZONWTL, B S 0RE 2 E 272 LT, AEICDY
FHRL TV ZEREETHD, O

We will strive to understand the significance of adolescence and how to face ones’
inner workings. Regarding life in society, the adolescence is a is a critical time to
form the foundation to establish oneself, as well as to consider ones’ way of life. In
a society that holds tradition and culture highly, it is important to understand the
essence of leading a good life, regardless of gender and occupation, rather than
demonstrating ones’ individuality. In addition, for a good discussion of ones’ way
of life in the modern society, it is important to continue to learn during ones’
lifetime.

The importance of traditions and culture are stressed. To lead a good life, one must
understand these parts. According to the text, it is shown that a good life based on
culture and tradition is more important than showing individuality. Here, another
collectivistic way of thinking shows in the curriculum. Adolescence is seen as the
time for the student to become the citizen that understand this. This can be seen as a
demand by MEXT, rather than a request, since it clearly states that culture and
tradition is more important.®*

Since the 1989 curriculum, a major shift towards making Japanese students more
globalised has occurred, a concept not really thought of prior to that. The 2009
curriculum continues that trend, despite the seemingly conflicting stronger focus on
domestic culture. Ueno had an answer to this contradiction. The reason for this new
globalism-oriented thinking, according to him, is economical. The Japanese people
need to take part in the global market, but MEXT wants to make sure that the citizens
are aware of their own culture when acting on a global level.*’

% MEXT, 2012, p. 4

' ibid., p. 4-5

62 Fairclough, 2003, p.108-109

% Takahiro Ueno, elementary school civics teacher, interview Tokyo Gakugei University affiliated
elementary school, 2015-06-30
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Another key word discovered in the new civics curriculum was 5 #B{% E)
(gengokatsudo, language activity). This means, according to Kawasaki, that Japanese
students are required to be more active in the classroom in expressing their opinions
or way of thinking. Kawasaki was asked to explain what the goal of this was and the
answer was that students in Japan usually have low scores in class participation.®*

After asking Kawasaki why he thought this extra focus on active participation was
added, he said that it’s probably “[b]ecause we live in a globalised world now, and we
want our Japanese students to be able to express themselves about our Japanese
culture and society towards people from other cultures. But also because we want
Japanese people to be more active in the global market.® Ueno agrees with this
statement, saying it is the primary reason for this added focus. But also, because
Japanese citizens tend to be bad at being active speakers of their mind, they cannot
use the knowledge learned in school in the global market.®

If one studies the Japanese curriculum, it can be seen that MEXT has also used the
expanded Japanese presence on the global level as a way to spread Japanese values
abroad. As a continuation of this, the Japanese citizen should continue the spread of
these values. This can be seen in the globalism part of the civics curriculum:

[E stk D BOA, FF OBECREZ Y 1, BAD R TN E#ERH
RADEZFIZONWTERSHLIEA, 7 n— Uit EEtE TR,
AIENERNC 22> 72— T, S HRIRE , ARE , FARATME , B as & SR
PR 7 PR AN E T TS L BT —EE T CRIRT A L
FHEEL < EEAHSOHRTORAARE LTOWTIEARE L TR TX 200%
ZExw5, ¥

By adopting the politic and economic trends and challenges of the international
community, we should discuss what role Japan should play in this community, and
how it affects the Japanese way of life. In this more and more globalised
international community, even though life has become more convenient, new
problems have arisen: territorial issues, controversy regarding race and ethnicity,
nuclear weapons and disarmament issues, the North-South problem and so on. As
problems are becoming more difficult for single countries to solve, we must ask
ourselves what Japan can do in the community, as well as what we can do as
humans.

This can be interpreted as a political call to action, that the citizens of Japan spread
the values abroad while dealing with various challenges.”® MEXT acknowledges that
there are a lot of problems in the world, that cannot be solved internally, and thus
have to be solved on the global scale. The curriculum specifies some of these
problems as being defence of democracy, pacifism and the disarmament of nuclear
weapons, where Japan and its citizens must take the lead:

%4 Seiji Kawasaki, interview, 2015-05-11
% ibid.

% Takahiro Ueno, interview, 2015-06-30
" MEXT, 2012, p. 6

% Fairclough, 2003, p.35
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BElegn & EAERE CIL, HARDBMEOPIRECH D = L 2 E x R O 2R
FEDLEY JFIZOWNWTEEA RBLEMN DB 2 &85 [ IBRE DL R L B
LOEEEERE ] T, T4 BROREBIREBUESIMOERER | © I FfE
FERN/EOLE | LHESE IEVEENALE L SES, ©

Regarding the nuclear weapons and disarmament issues, considering the fact that
Japan is the only country where the atomic bomb has been used, Japan has various
points of view about the world security, as well as the safety of “Pacifist Japan”
itself. Different sections that will be covered include “Japan's security and defence
and international contribution” and “the significance of modern democracy and
political participation".

In this segment, an explicit thought is presented; the one about Japan’s place in
striving towards world peace and security. What is left implicit, is through what
measures this is achieved.”’ The thought of increased Japanese presence in the world
stage is further strengthened by this sentence:

MEESER & NEORAE | 12OV TIE, 4 ARV H2ME 2 5 R EDS, — His
R—EHRICEEESRNWI LB T O L, BREBICTEL Z LIZD
WTHEZ S, ZHCEBNT 2 B E m O, BN Smy 28EEL2#%5, 7

When speaking about the "welfare of international peace and humanity" and the
problems that we face today, we need to understand that they do not stay within one
region or one country. Rather than that, they often are much bigger. To think about
this fact, will hopefully increase the willingness to contribute to the international
welfare, and cultivate the attitude to participate actively in society.

Here, students are encouraged to take part in international matters, as the text explains
to them that one country cannot survive on its own in today’s internationalised world.
It is a very explicit request that can be seen here. As such, it is urging the students to
take action, with no hidden intertextuality.”* Speaking of participation on the
international stage, the curriculum wants Japanese citizens to spread the Japanese
values, and use them to help as a course towards world peace:

EBREA & N oML : HROPFORANLE LTOHED HFAEZFIZHONTL,
2R A AFESLEME RO T OEEEFAT DL bEZLND, 7

International peace and human welfare: to life as the Japanese in the world is to live
by the Japanese way, as well as taking the works required of the UNESCO charter

and peace seriously.

This sentence also includes that the Japanese citizen should take heed of international
agreements, as well as keeping the Japanese way of life. These implicit values can, in
this case, be thought of a motive for action, in this case; to keep the Japanese values
alive, and use them abroad to further peace.”

% MEXT, 2012, p. 6

n Fairclough, 2003, p.17
""MEXT, 2012, p. 11

7> Fairclough, 2003, p.45-46
 MEXT, 2012, p. 11

" Fairclough, 2003, p.112
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5.4 Japanese values and the Japanese way of life

The part that Kawasaki stressed the most regarding the newest version of the
curriculum, was the word 7£ ¥ 545 X J5 (arikata ikikata, raison d'étre). This key
word seems to be a new essential part in citizen creation. This is connected to the
stronger focus on moral education in the Japanese curriculum.”> What does the
Japanese curriculum say about /£ ¥ J54= % J5? This phenomenon seems to be closely
linked to passages on how to preserve the Japanese way of life, and to protect values
and traditions of the country, but also that hard work is preferable.

B & BB A E 2 AN OMBEAEREIC DWW TERZED S, B2 O
EXTTOMSZRT EEDIT, LD LVWERE - 22k L, Bt SICE

HRENCEBRL L9 ET2D2ARE LTOEY FEXFITOWTHREZED X

_@:50 76

Deepening the discussion about the ethical problems that modern society humans
face, encourages one to form a better nation and society, as well as deepens the
awareness of the ideal life as a human trying to proactively contribute to
international community.

This passage urges the students to become citizens that proactively work and
contribute to form a better nation and society, both domestic and international. The
measures are not explained, and is left to the teacher to apply to the teaching.”” It also
acknowledges that citizens of Japan should be part of the international community.
Speaking of increased Japanese presence on the global scene, as the curriculum
continues on, other messages can be found related to this matter. Under the sub-
category [[EFEHESICAEZTLZHAARANE LTOAER | (kokusai shakai ni ikiru
nihonjin toshite no jikaku, self-awareness as Japanese living in a global society), one
can read the following:

HARNIZA LD NEEL, BB, REBL EOFFEIZ OV T, BB E O JE
o5, AR OZ FIfRN 20 s , BE E Db D IZB W T

B SE  BEASICAETDITERMEOHLHARANE LTOEY HAEEHFITH
WTHREAEDS®ES,

The Japanese view of humans and nature, as well as religious matters. While
touching the subject of foreign idea acceptance, we should know that we are a
country of culture and traditions. We need to understand things related to one self,
as well as the independence to live in the international community. Focus on
deepening awareness about the way of life as a Japanese.

Here we can clearly see a strong focus point of the curriculum, to make Japanese
citizens well aware of themselves, and that their country and society rests upon
culture and traditions. The “common ground” of the Japanese society is established
here.”

> MEXT, 2012, p.2

" ibid., p. 10

"7 Fairclough, 2003, p.45-47
" MEXT, 2012, p. 10

7 Fairclough, 2003, p.55-56
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HADE LTI e HZIKJ\OD%ODODﬁji%D%iﬁ%ﬁ%ﬁ Z e 4t
REBEZIFANTELZ LICHET S,

Without losing the traditional Japanese way of seeing things, and way of thinking
the Japanese people have been nurtured into, we will study/note foreign ideas.

This sentence clearly shows that the aim of MEXT is to keep Japan “Japanese”. It is
of course accepted to note and study foreign ideas, but it is clearly stated that the
Japanese way of thinking and seeing things are not to be lost or changed by these
foreign ideas. In this particular sentence, the “traditional Japanese way” is not
explained. This can be interpreted as a case of intertextuality, as this fundamental part
is excluded.®' By excluding this explanation, it is up to the teacher to decide what to
include. This points towards the fact that the teachers must assume based on the
present cultural hegemony.**

One specific page of [/[>® / — k| (Kokoro no néto, Notebook of the Heart) is
also related to the awareness of their country. It is headed by a sentence that
especially captures this feeling:

BREEEL, TORBEEEY, ¥
Love our country. Wish for its advancement.

This is indeed an indication to the students to love and cherish their country. Taking
into accord that the text is taken from a government sponsored source, it clearly
shows the aim of how the citizen should feel about his/her country.® The rest of the
text depicts the beautiful things of Japan, like the seasons, colours and sounds.
Depicting a commonly perceived image of Japan, the text uses the “common ground”
to evoke feelings of pride.®

Continuing the theme of Japanese ideals, the following sentences in the curriculum
deal with how these ideals interact with the outside world:

H AR OAGHE AL BEH 7 PO KB EZ SR T L L2k -oT ED
ECBAL LT, SN EL Lo o O W T B E T sS85, %

How did the Japanese traditional thinking change because of foreign Buddhism and
Confucianism? What can we see that has not changed?

Here the Japanese students learn how their culture has changed due to foreign
influence, and what parts “survived” through said influence. This theme is continued
in the sentence below:

% MEXT, 2012, p. 10

81 Fairclough, 2003, p.47

%2 ibid., p.55-56

%3 Monbu Kagakushou. 2002. Kokoro no néto: Chiigakks, Notebook of the Heart: Middle School.
Akatsuki Kyouiku Tosho. Tokyo, p. 117 (section 6, p. 17)

# Fairclough, 2003, p.35

% ibid., p.55-56

% MEXT, 2012, p. 10
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NRBIREZEDLIICZRLTEIEZNEWI R GEZTAHE TR, Fnb
MEDLEHIICLTHHORIEEDEZ FEFR L CEXEnaifises, ¥

Not only understand how we have received these foreign ideas, but also to
understand how they form our perception of today.

As implied from this, the students need to understand what part of their perception of
reality, and what ideas that form this perception, that is foreign influenced. This is put
in contrast to what is “typically” Japanese ideals and ideas. This sentance of study
could be because a comparative analysis can broaden understanding of both sides of
reality perception. The curriculum wants the Japanese citizens to be aware of what
Japanese ideals and values are, by comparing them to foreign ones.

The reason for stronger focus on domestic culture and values is for the Japanese to
learn more about the diversity of Japanese people, according to Kawasaki.® Ueno
noted that without this added focus on customs and traditions, Japanese society would
fall apart or, at the least, make an unwanted change.” Also, he notes, “my grandfather,
born in Meiji 38 (1905) told me to always bow your head to become a good citizen,
but now I think it is not that strict. At least you should have FZEE A1 (girininjo, a
sense of moral obligation and humane feelings), but recently this has disappeared
more and more because of more focus on the individual — therefore we need to restore
it with more focus on moral education.””

Furthermore, during the interview with Ueno, he said that he wants Japan to become a
more accepting of immigrants to combat declining birth rates, and therefore change
the way Japanese citizens view foreign cultures.”’ His opinion is reflected in the
following sentence:

Atz | IOV T, IR EIERE O 2L, FrEEEROL 115,
HITI&ED Ul < AME D AN % & O34 | @A IRIEDIE D J772 B3, Hl
WAL O & BRSO N0 D Z LR M D, 7

Regarding the "community", it must be reminded how close to the local community
issues like family structure and family size changes, the change of labour form,
close symbiosis with foreign people living and working and welfare and social
security are.

This is of course contrasted (maybe even contradictive) to the preceding part, where
MEXT expresses its will to keep Japan’s innate values from foreign ideas, even if this
is phrased more as a request, rather than an explicit order.”® This sentence also
stresses the importance of locality. As most of the work for a better life is supposed to
be placed on the individual, a lot of responsibilities are put upon him or her.
Acceptance of, and even symbiosis with, foreigners is thought to be an important part
of the local community.

¥ MEXT, 2012, p. 10
% Seiji Kawasaki, interview, 2015-05-11
% Takahiro Ueno, interview, 2015-06-30
90 :1.:
ibid.
! ibid.
2 MEXT, 2012, p. 11
%3 Fairclough, 2003, p.45-46, 109-110
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When ultimately asked what citizen Japan wants to create, Ueno answers that “[i]t is
difficult to say what a good citizen is — there is no definition in the curriculum. But I
think the government wants the Japanese citizens to take pride in Japanese culture, to
be £ U ¥ (majime, earnest/diligent) to “perfect its society”, to not lose the sense of
being Japanese ( [ HAN S L & %72 < E72VN] | nihonjinrashisa o nakusanai) and
to continue to obey the government.” Interestingly, a few minutes later he added that
he thinks that the government wants more democratic citizens.”

6. Discussion

The most important discovery is, as mentioned in the beginning of the analysis
chapter, that the Japanese curriculum leaves the teacher responsible for interpreting
the text of the curriculum. Thus he/she becomes subject to the intertextual meaning of
the contents, as established by (political) hegemony.”” It can also be argued that by
not explicitly telling teachers what to do with the contents, the teachers themselves
can influence what to transfer to the students.”® As stated earlier, there are sections
called TINZAEDHEV ] (handling of the content) in the curriculum, but the terms
are broad and use only a few examples, leaving the teacher in charge of applying the
content to his/her actual teaching.

Learning this, evidence in the curriculum, suggesting that the Japanese Ministry of
Education wants to create more hardline patriotic citizens, was few. Undoubtedly, the
focus on moral education and teaching of traditional Japanese values show that this is
a very conservative curriculum; however, rather than hardliners, it is supposedly
creating more cultural awareness amongst Japanese students. This is to combat the
fact that modern society changes behaviours in the younger generations, hence the
increased focus on 7£ V) J5 /£ & J5 (arikata ikikata) as moral studies. This conclusion
is of course made from what could be seen in the context of the curriculum. One could
argue that there are some hidden messages in the curriculum, such notes are hinted at
in the interviews previously made, but the material is too small to make formal
conclusions of this.

When talking about standardised teaching and the assumed Western view on Japan as
a country with a lack of seeing individuals within the group, Ueno contradicted this
and said there has been a shift in Japan towards a more individual-admitting approach
a within this group oriented society. This can also explain the added focus on 7£ ¥ 75
X J7 (arikata ikikata); as the society takes for granted or encourages more diverse
opinions, it must focus on manners to keep the society from splitting apart.

One interpretation of this could be that the Japanese government is very focused on
protecting the Japanese culture. The problem is that Japan needs to expand and take
more shares of the global market, and thus is forced to send their employees abroad.
While abroad, foreign cultures influence people.

%% Takahiro Ueno, interview, 2015-06-30
% Fairclough, 2003, p.45-46, 55-56
% ibid., p.47
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As the Japanese government wants to protect the Japanese way of life, they need its
citizens to be more educated about traditional values as a “shield” of sorts to protect
them against being too influenced by the foreign culture, thus protecting the Japanese
society from changing. This “shield” rests upon the common ground of morals, that
hegemony in the society has created.”’

Regarding the apparent desire to keep Japanese citizens “Japanese”, in terms of
culture and way of life, safe from foreign ideas, Turner could argue that this will
become more and more difficult. The main argument would be that the very nature of
globalisation and its macro structures lead to a new type of strain put on individuals.
As such, the traditional meaning of exclusive citizenship has come under pressure, as
the borders of countries, cultures and ways of living loosen up.”®

A thought that struck while reading the curriculum was related to the sentence:

MEESER & NEOREAE | 12OV TIE, A B FA B2 % 2 FREAS,— Mk
R —EHRICEEELRVWIEEBFT AL, BREBICTELZL1To
WTEZ S, ZNICEBNT 2 E80Z &, BRI+ 28EL%S, »

Regarding the "international peace and welfare of humanity", for the problems that
we face today, we need to understand that they do not stay within one region or one
country, rather, they often are much bigger. To think about this fact, will hopefully
increase the willingness to contribute to the international welfare, and cultivate the
attitude to participate actively in society.

The doctrine of increased presence on the world stage as to protect world peace, could
be aligned with Prime Minister Abe’s defence bill revision of Japan’s constitution’s
article 9 in 2015. ' The segments on how the strive for world peace should be
conducted are often left implicit, which may broaden the the measures.'’' To act with
military power overseas might be seen in the eyes of pro-revisionist politicians as a
way for Japan to use its values to keep the peace.

One interesting side note, related to the revision of article 9 and the desire of
spreading Japanese values abroad, is the previously stated example sentence [F 73
EL, TORELE S, | (Love our country. Wish for its
advancement/enlargement.) from [[x® / — k| (Kokoro no néto, Notebook of the
Heart).'"” The kanji of the word %& 2 (hatten) can be interpreted as both
“advancement” (of society), but also as “enlargement”. Taking heed of the “agent”
that wrote (or commissioned) the book, one can interpret it as being in favour of
revision and spread of cultural values.'”

°7 Fairclough, 2003, p.45-46, 55-56

% Turner, 1993, p.2

% MEXT, 2012, p. 11

1% The Japan Times, 22-07-15

' Fairclough, 2003, p.17

192 Monbu Kagakushou, 2002, p. 117 (section 6, p. 17)
1% Fairclough, 2003, p.35
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fE#E 0L (dentd ya bunka, traditions and culture) has, interestingly enough, not a
definition either. Maybe that isn’t so strange, since “tradition” could be very
subjective. These explaining segments have also maybe been left out of the
curriculum text to make sure that the teachers themselves choose what to convey as
traditional culture.'®*

Kawasaki’s statement, regarding that Japanese people need to be able to express
themselves and convey Japanese culture to people from other cultures, is presumably
related to the mission of the Ministry of Education. This mission is for the Japanese
citizens to spread Japanese culture and values to the world. The Japanese students are
trained to take pride in their culture and society, and it lies in line with the “soft
power” approach that the Japanese government adopted in the 90’s, after realizing
that a more hard-line economic power approach was impossible after the burst of the
bubble economy.'® This attempt to renew the pride in all things Japanese comes very
handy with the upcoming 2020 Olympic Games in Tokyo, where the eyes of the
world will be focused on Japan.

During the interviews, both Kawasaki and Ueno said that the motives for the changes
of the curriculum is to make the Japanese citizens obey the government more, or to
stay away from politics. Interestingly, Ueno adds that he thinks the government still
wants its citizens to be more democratic! This seem to contradict the motive of
keeping the citizens away from politics by making them more obedient.

P & V) ZF (relaxed education) was abolished in the latest curriculum. As Kawasaki
stated, that the previous relaxed attitude was thought to not foster enough hard
workers.'” By taking on a stricter approach to education, students are prepared for a
life of hard work. In order to help out the struggling Japanese economy, everyone’s
efforts are thought to matter.'”” This collectivistic reasoning is transcendent in various
sections of the curriculum. Other reasons for abolishment were problems pointed out
by its critics, namely the lowering of academic achievement - PISA results for Japan
had been declining rapidly during the 90’s and early 2000’s.'%®

In the curriculum, a collectivistic approach to the formation of the individual could be
seen.'” The way to become a sensible citizen seems to lie in the ability on how to
interact with others. If one needs to interact with others for support, one needs not to
stand out too much, for it can hinder the citizen’s shaping.

When reading the traditional values and culture sections in the curriculum, one can
get the feeling that the government wants the citizens of Japan to explicitly be built
upon the legacy of their forefathers, as to continue the national story of their

110
country.

104 Fairclough, 2003, p.47

1% McGray, Douglas. "Japan's Gross National Cool" in Foreign Policy 2002-05-01.
1% Seiji Kawasaki, interview, 2015-05-11

107 Fairclough, 2003, p.47

1% Kawasaki et al. 2010, p. 68-69

' MEXT, 2012, p. 9

"0 Miller, 1996, p.413-414
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Ueno also mentioned F ¥ A\ 1 (girininjo, a sense of moral obligation and humane
feelings)''!, the moral obligation being to work hard and protect the Japanese way.

So what can the Japanese citizen actually do for their country, as to answer John F.
Kennedy’s quote? To conclude, it is fair to say that making conclusions on this matter
is hard to make from this study. Assuming from the curriculum alone, the answer
essentially points towards “work hard to save the economy, while proudly protecting
the national culture and its innate values, as it is in itself a patriotic reason to fight
for.” But keep in mind that it has become clear that decrypting messages only from
text gives half the truth about citizen creation in the classrooms. As such, to get a
more accurate description of how the “good Japanese citizen” is created, classroom
observations are needed to see how the contents of the curriculum are used in practice
by teachers.

"' Takahiro Ueno, interview, 2015-06-30
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